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Module 1.2  
 

This essay will explore who generates and owns knowledge. Also, who controls it and who 

decides who should receive it. Therefore, an important question is: ‘What does ‘truth’ have to 

do with knowledge? I will start by defining knowledge. According to the Oxford Dictionary, 

knowledge is facts, information, and skills acquired through experience or education. 

Epistemology is a branch of philosophy that investigates the origin, nature, methods, and 

limits of human knowledge. (Knowledge, no date) There are a variety of ideologies 

underlying the development of the education system. I will explore some of these ideologies. 

I am also interested in anarchist authors, such as Bakunin or Kropotkin. However, I will not 

be able to utilize their ideologies in this essay. I will explore the concept of the lifelong 

learner and the concept of ‘really useful knowledge’. (RUK) I will also explore what this 

concept means to me personally. According to Johnson, Really useful knowledge is 

knowledge calculated to make you free. (Donald, 1983) I will also examine how policies and 

practices over the last fifty years have developed. I will conclude by exploring the impact of 

current neo-liberal agendas. I will also refer to the notion of ‘critical pedagogy’. 

According to Richard Shaull, there is no such thing as a neutral educational process. 

Education can either be used as an instrument of assimilation and indoctrination, or it 

becomes ‘the practice of freedom’. (Shaull in Freire, Ramos, and Macedo, 2000) The 

practice of freedom involves creative and critical thinking about reality with the aim of 

transforming the world. According to Paulo Freire, participating in this process of 

transformation is what he calls the ‘ontological and historical vocation of becoming more fully 

human.’ Freire discovered that any adult can begin to read in a matter of forty hours if the 

first words he deciphers are charged with political meaning. (Deschooling society, no date 

p30) Seeking really useful knowledge or committing oneself to the vocation of becoming 

more fully human can also be described as the passion to learn or being a lifelong learner. 

Freire also states that the vocation of becoming more fully human is our ‘birth right.’ It is not 

the privilege of an elite. The elites which benefit from an unjust social order, wish to 

perpetuate injustice. (Freire, Ramos, and Macedo, 2000) The privileged elites engage in a 

process of making social relations dominant and imperative. As already mentioned, one of 

the instruments of this process is education. 

Really Useful Knowledge 
The history of education is entwined with the history of childrearing. I am interested in how 

our social construct of childhood affects our education system. I am also interested in how 

children’s literature provides social commentary. Is there such a thing as ‘really useful 
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knowledge’ for children? The notion of ‘really useful knowledge’ (RUK) emerged at the 

beginning of the 19th century. RUK started with the idea of self-education of the workers and 

was proposed by the workers. The phrase was describing a body of knowledge 

encompassing liberal arts, such as philosophy or history as opposed to ‘useful knowledge’. 

The ‘useful knowledge’, promoted by the capitalist business owners, was aimed at 

increasing productivity.  

Childrearing  
Although the majority of Victorian children were working in factories and were excluded from 

education, children started to have an emotional value, rather than just an economic one. 

Although childhood started to be seen as a time characterised with innocence, there was 

much cruelty taking place in families and schools, justified in the name of discipline. (A 

history of child protection, 2021) I think it is important to consider all the historical facts to 

evaluate the values of any society. There may be other historical factors that play a role in 

the evolution of our humanity and mark our move towards a civilised and just society. In this 

context, it is important to mention that sexual attacks on children were common in the late 

1700. Children began to be treated for sexually transmitted diseases in The London Lock 

Hospital in 1766. Children as young as two were being attacked as a consequence of the 

belief that intercourse with a virgin would cure syphilis. In 1848, it was claimed that almost 

2,700 girls in London between the ages of 11 and 16 were hospitalised because of venereal 

disease, many as a result of prostitution. In 1875, the age of consent, which had remained at 

12 since 1285, was raised to 13, partly as a result of concerns about child prostitution. The 

Criminal Law Amendment Act of 1885 raised the age of consent from 13 to 16. The Criminal 

Law Amendment Act of 1885 followed the exposure by the journalist W. T. Stead of a trade 

in child prostitution. (PVM’s Homepage, no date). Stead visited brothels and bought a child 

prostitute for himself to expose the double standards of the Victorian public. (Carpenter, 

2010). The medical profession later resisted to intellectual training offered to girls in their 

teens prior to 1840. The medical professionals claimed that educated women would give 

birth to sick children because the physical demands of menstruation and the intellectual 

demands of study were incompatible. (PVM’s Homepage, no date). Corporal punishment in 

public schools was only banned in 1987 and private schools in 1999. To this day, we are 

often confronted with the belief that the effects of corporal punishment are salutary rather 

than detrimental. The main theme of Paulo Freire and Alice Miller’s work is ‘poisonous 

pedagogy’ or the pedagogy of oppression, domination and authoritarianism in the society, at 

school and home and its effects on humanity (no date). Freire and Miller, PhD agree that in 

the absence of other persons to model their behaviour on, children will see the language of 

violence as effective means of communication. (Freire, Ramos, and Macedo, 2000) In 1889 
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the act known as the 'Children's Charter' was passed, making child abuse a criminal offence. 

(A history of child protection, 2021). There are now several legal constraints on the use of 

physical punishment, although a parent or a person acting in loco parentis can argue a 

‘reasonable punishment’ defence. (Physical punishment: Improving consistency and 

protection, 2010). In my opinion, Freire and Miller’s views on childrearing are relevant to our 

effort in the construction of a more just and civilised society.  

Mechanic’s Institute  
‘Mechanics’ were skilled tradesman working and maintaining machinery on which the 

Industrial Revolution depended. George Birkbeck delivered lecturers to mechanics upon his 

realisation that they were intellectually curious. As a result, the first Mechnics Institute was 

established in 1823. The Mechanics Institute movement also spread into the colonies. The 

dissenting academies were the first to demonstrate that the principle of freedom of religion 

and learning without dogma was necessary in a civilised world. Mechanics Institutes (MI) 

existed before the state accepted the responsibility for universal education. The provision for 

working class children was very limited. The privately run ‘Dame Schools’ for working class 

children offered a very limited curriculum of the three R’s: reading, writing, arithmetic. The 

1825 Cotton Mills and Factories Act restricted the working hours of children under the age of 

16 to 12 hours per day. The 1833 Factories Act enforced school attendance for 2 hours a 

day for children working in textile factories. 1844 Labour in Factories act raised the minimum 

age a child can work to 8. (Gillard, 2015). In 1844, the Ragged Schools Union was set up to 

give schooling to very poor children. The 1870 Elementary Education Act made provision for 

schools for the working class. This act is sometimes referred to as the ‘Forster Act’. Liberal 

MP William Forster made provision for the elementary education of all children aged 5-13. 

The concept of universal education was declared in principle. The curriculum in these Public 

Elementary Schools was restricted to reading, writing and arithmetic. The 1880 Elementary 

Education Act established the universal education in practise by making school attendance 

compulsory for children up to the age of 10.1891 Elementary Education Act decreed that 

elementary education was to be provided free. 1902 The Balfour Education Act abolished 

the school boards and created local education authorities (LEAs). The Act also established a 

system of secondary schools and empowered LEAs to support teacher training colleges. 

(Gillard, 2015). The school leaving age was raised to 14 in 1918. In 1947 it was raised to 15. 

The school leaving age again increased to 16 in 1972. In 2013 the age increased to 17 and 

is now currently set at 18. The government raised the leaving age because ‘research 

showed that young people who carry on learning or training until the age of 18 earn more 

money, are likely to be healthier and less likely to be in trouble with the police’. (BBC, 2015) 
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Educational provision for ethnic minorities 
It is also worth noting educational provision for ethnic minorities. I have found a mention of 

Olaudah Equiano, the first political leader of Britain's black community, born in the kingdom 

of Benin (west Africa), in 1745. He was kidnapped, solved to slave traders and purchased by 

a British naval officer. His master sent to London where he stayed with relatives of his 

master, who taught him to read and sent him to school. (BBC, 2014) Therefore, I have 

concluded that there must have been a school provision for ethnic minorities. The provision 

for and attainment of ethnic minorities in the UK remains controversial to this day. Perhaps 

special attention should be given to Romani ethnic group. A distinction must be made 

between Travellers, who are of Irish descent and Romani, who are of North Indian descent. 

However, they may face the same challenges.  The education and inclusion of these groups 

continues to present a great challenge to the Government to this day. Difficulty of access to 

education for Roma and Travellers can be illustrated in a case which dates as far back as 

1811. This case was collected in the United Kingdom by a Quaker advocate of schooling for 

Gypsy children. Gypsy girl Trinity Cooper, aged thirteen, demanded to be let into a charity 

school for "ragged children" with her two brothers. She was repeatedly refused. Thanks to 

her perseverance, they were finally admitted. (Liégeois, 1998) ‘Ragged schools’ were 

opened by Thomas Barnardo. Barnardo provided free education for poor children up until 

1908 by which time enough government schools had opened in the area to serve the needs 

of local families. (The ragged school museum - ‘experience a slice of Victorian life’, no date) 

Poor Laws 
There was help for poor people in the 1800s, but changes to the law in 1834 made it much 

harder for people to find help. The overarching belief was that the poor were poor because 

‘of their own foolishness’. This view is echoed by Ian Duncan Smith in his new approach to 

measuring child poverty. I will return to this view later, when discussing neoliberalism.   

The Open University 
Mechanics Institutes eventually failed due to funding and the movement turned into a new 

initiative in adult education: The Workers Education Association, founded in 1903. (Workers’ 

educational association (WEA) - about us, no date). Historically, access to universities was 

restricted to those with power. The Workers’ Educational Association was the ancestor of the 

Open University (OU) and its open admissions policy. The University of London, established 

in 1836, extended university education to all regardless of race, religion, gender or country of 

residence. External System, which opened up the degree to those who could not come to 

London to study was established in 1858. (150 years of international academic excellence 

and innovation, no date). The press reaction to the OU was hostile. The Times Educational 

Supplement on 4 March described the scheme as ‘as vague as it is unsubstantial, just the 
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sort of cosy scheme that shows the Socialists at their most endearing but impractical worst.’ 

Magnus Turnstile in The New Statesman summed it up: ‘The press was lukewarm, 

educators were doubtful about ends, broadcasters were dubious about means and the public 

was apparently unstirred.’ (1966-68: The ‘open’ university takes shape | history of the open 

university | open university, 2011) The OU now ranks in 500 top World’s Universities. (QS 

world university rankings, 2015). I unreservedly agree that ‘The most important thing you'll 

learn at The Open University is what you're capable of’. (The most important thing you’ll 

learn at the Open University is what you're capable of, 2015). This will enable the individual 

to transform reality.  

Chartists  
Society’s publications in its Library of Useful Knowledge would Society for the Diffusion of 

Useful Knowledge (SDUK) published cheap, informative works for working class people who 

were either not getting education or preferred to educate themselves. SDUK published "The 

Penny Magazine," Britain's First Low Priced Mass-Circulation Magazine. (The Penny 

Magazine of the society for the diffusion of useful knowledge: Society for the diffusion of 

useful knowledge: Free Download & streaming: Internet archive, 2012). Its weekly 

publication lasted from 1832-1945. SDUK avoided politics and religion. Chartism emerged in 

1836. It was a working class movement. Chartists were concerned that useful knowledge 

and the education offered to the working classes was diverting their minds away from politics 

and indoctrinating them into docility. According to the Chartists, the education system 

discouraged the working classes from critically engaging with their role and position in the 

society. For chartists, RUK was the knowledge that turned the attention and understanding 

of the people towards politics. Chartists were disappointed with the Mechanics Institute as 

well as the Society for Diffusion of Useful Knowledge. Chartists realised that they would 

never get the education they needed until they provided it for themselves. (Jarvis, 2003) 

RUK is inextricably linked to the ontological vocation of becoming more fully human or in 

other words, to seeking our human rights. (Freire, Ramos, and Macedo, 2000) The Chartists 

were seeking what we could now call their human rights. Chartists made learning more 

accessible. They fought the historical struggle over the purposes of education, the 

curriculum content and access to education. Chartists emphasised that the working class 

people were not intellectually inferior to the rich. Chartists’ understanding of ‘mind’ was that it 

could be ‘awakened’ or ‘diverted’. Chartists felt that people whose mind was ‘awakened’ 

would become good and virtuous citizens. (Schnepf, 2006)  

The Chartists ceased to be a significant force for reform during the 1840s. Despite this by 

1918 all but one of their demands had been achieved:  
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 Universal manhood suffrage (1918 Representation of the People Act) 

 Voting by secret ballot (1872 Ballot Act) 

 Payment for MPs (1911 Parliament Act) 

 No property qualification for MPs (1858 Property Qualification for Members of 

Parliament Act) 

 Equal electoral districts (1885 Redistribution Act) 

 Annual elections to Parliament (not achieved) 

(The chartist legacy, 2011) 

Children’s literature and RUK  
In conclusion, RUK knowledge can be described as technical knowledge vs practical 

knowledge; theory vs practice or academic vs vocational. This knowledge was again divided 

by the 1944 Act which implemented the Triparte system. Chartists played a vital role in 

empowering the working class people with citizen participation. The Chartist legacy and 

Freire’s philosophy of awakening the mind and transforming reality is echoed in the work of 

Kim Reynolds, Professor of Children’s literature at Newcastle University:  

If children’s literature fails to offer young people ways of thinking about 

themselves and their world that suggest that they can make a difference and 

help construct a discourse of their own to empower them as political subjects, 

it cannot be excluded from the other social forces implicated in the gelding of 

youth and youth culture. 

(Keenan and Thompson, 2004:147 in (Maybin and Watson, 2009) 

The chartists called for broadening of vocational education. They challenged the 

historic divide between vocational and liberal education. Illich stated in his book 

‘Deschooling Society’ that Poor parents who want their children to go to school are 

less concerned about what they will learn than about the certificate and money they 

will earn. (Deschooling society, no date) This occurrence is a direct result of 

neoliberalism and directly contradicts the Chartists’ efforts. RUK comprises of 

politics, economics, philosophy and other ‘unpractical’ disciplines. However, the 

degrees which are most respected today are vocational, practical or commercial 

degrees, such as: business, economics, computer science, engineering, health or 

education. Some term these disciplines as the ‘neoliberal arts’. (Deresiewicz et al., 

2016) Degrees in psychology, English, history, astronomy, geology, philosophy or 

theology are not considered to be as valuable. Some will go as far as to claim that a 

degree in psychology is not a ‘real degree’. 

Nicky Morgan, The Education Secretary stated:  

“If you didn’t know what you wanted to do… then the arts and the humanities 

were what you chose because they were useful, we were told, for all kinds of 

jobs,” she said. 
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“We now know that this couldn’t be further from the truth. That the subjects to 

keep young people’s options open are STEM subjects – science, technology, 

engineering and maths. 

(Paton, 2014) 

Neoliberalism  
Stephen Ball states: ‘The history of English education is very much a history of social class’.  

Ball also claims: 

Despite the relentless and repeated criticisms of state schooling and the 

ongoing reform of the school system, the relationships between opportunity, 

achievement and social class have remained stubbornly entrenched and have 

been reproduced by policy. Inequalities of class and race remain stark and 

indeed have been increasing since 2008.  

(Stephen and Ball, 2013) 

According to The Centre for Social Justice, poverty is not merely income and material 

deprivation related. Instead, poverty can be better measured in terms of the key drivers of 

poverty. The more of these ‘risk factors’ that are present, the lower the probability that a child 

is able to escape poverty 

 family breakdown 

 educational failure 

 intergenerational worklessness 

 addiction 

 serious personal debt  

 poor mental health 

(Measuring child poverty: A consultation on better measures of child poverty consultation 
response form, 2013) 

The Centre for Social Justice states: 

The reality is that children are likely to repeat the chaotic and unpredictable 

behaviour of their parents. There is a pattern of one or both parents drinking 

or taking drugs and being abusive or neglectful to their children. In turn, those 

children are propelled into substance abuse which is likely to trigger truancy. 

Truancy then triggers educational failure, educational failure triggers 

unemployment, and unemployment in turn is a very high risk factor for 

increasing substance abuse. Substance abuse appears to be as much of a 

catalyst for family disruption and dysfunction as it is an outcome.  

(CSJ logo [white], 2012) 

This approach is typical of the current paradigm, neoliberalism. Neoliberalism, Reaganism, 

Thatcherism, economism or market fundamentalism is the idea that society should be 

shaped by the free market and that the economy should be deregulated and privatized. In 

other words, ‘what works in the private sector will also work in the public sector’. 

Neoliberalism also involves the idea that the public sector should not only follow the private 



Petra Melville  
 

8 
 

sector rules, but that it should also subsidize the private sector. The private sector is owned 

by fewer and fewer global capitalists. Neoliberalism began to reach its current heights in the 

late 1970s. However, it has its roots in the Classical Liberalism. Classical Liberalism is the 

belief that people were free to live their lives without a great deal of interference from the 

government. Therefore, Neoliberalism is a new take on Classical Liberalism. Neoliberalism 

uses the tenants and language of Classical Liberalism, such as ‘Liberty and Equality’. This 

language is used in a way that now benefits the large corporate interests. A number of the 

tenants of Classical Liberalism were enacted in the name of equality. Free market policies 

were supposed to allow people an equal access into the market place. Under Neoliberalism, 

however, the free market loses its ties to democratic ideals and instead allows corporate 

capitalists to open up previously unavailable markets. The free market becomes increasingly 

free for the corporate capitalists and less free for everyone else. Business interests have 

infiltrated public systems, such as education. With the rise of neoliberalism and the 

education reform movements, the lines between public and private education have been 

blurred. What we now see is a heavy private investment from private individuals and 

corporations. In the name of liberty, neoliberals use the business laden language of choice, 

free market and deregulation to dismantle and then reconstruct the education system, in the 

corporate image. This all happens through the use of language that sounds appealing and 

freeing. As corporations take a strong hold on the public sector, we also see the reciprocal 

investment of public funds into private companies. Neoliberalism is not limited to one political 

party. It is both right and left, Conservative and Liberal, which makes it very hard to work 

against. The ‘greater good’ rhetoric and ‘Liberty for all’ means ‘more money for some’ 

Neoliberalism is a discourse that we may not necessarily see, but it has real material effects 

on many aspects of our lives. Individuals are encouraged to take risks and then take 

responsibility for taking those risks. There is also the culture of fear of how the country is 

being invaded by immigrants therefore we need to strengthen our borders and increase 

national security. Neoliberalism is also an ideology that reduces the value of a people to their 

wealth and to their activity in the marketplace. As illustrated above, poverty has now been 

reinterpreted as a moral failing. Ball claims that to address the complex relationship between 

education and poverty we must abandon deterministic interpretations of correlation between 

social or racial background and ability. Correlation does not mean causation. Therefore, we 

must not conflate social background with cognitive ability. Interestingly, Beveridge himself 

sat on the Council of the Eugenics Society. (Stephen and Ball, 2013) 

Current polices  
This brings me onto another interesting observation. We are seeing deprofessionalization of 

the teaching profession on one hand, and professionalization of parenting by imposing 
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middle-class mores on working-class parents, on the other. Holloway and Wilson write more 

on the latter. (Holloway and Pimlott-Wilson, 2014).  

In my opinion, the history of education is not only a history of social class but also that of 

obedience. An image of a drowned, three year old Syrian boy emerged in September 2015. 

At the same time, the British Prime Minister, David Cameron was criticised for 

“dehumanising” language he used to describe refugees. (Withnall, 2015). The BBC 

Panorama recently reported on the conditions that have created a culture of violence and 

self-harm at Feltham, the notorious prison for young offenders. (BBC, 2001) and the 

challenges faced by young homeless people. (BBC, 2015). These are just some examples of 

the challenges facing children and young people today which are indicative of the value our 

society places on children and the vulnerable. Our values are inevitably reflected in 

education.  

I am teaching GCSE to 16-18 year old students at Hertford Regional College as a part of 

their study programme. The study programme was devised following Alison Wolf’s review of 

vocational education. The cohort consists of students who did not accepted into a sixth form 

college. The students have previously performed poorly and did not achieve a grade C or 

above in GCSE English and Maths. Many have social and behavioural difficulties or require 

additional learning support. Department for Education (DfE) and Ofqual reformed the content 

and structure of GCSEs taken by students in England. The first new GCSEs exams will take 

place in 2017. The government is making the GCSEs more rigorous ‘to prepare students 

properly for life after school’. (2010 to 2015 government policy: School and college 

qualifications and curriculum, 2015) The changes are driven by national and international 

competition and league tables comparison. Teaching is being approached through 

competition. Knowledge is defined as originating in externally approved sources, generated 

and validated by experts. My Functional Skills learners are learning skills to prepare them for 

their working life. The students are not learning how to complain to the Housing Ombudsman 

Service and they are not learning from texts such as the Handbook for Litigants in Person 

either. (Peter et al., 2013) 

Cultural restorationism  
Ball has also noted that the Coalition Government is reinventing ‘cultural restorationism’, a 

curriculum based on canonical knowledge. Ball also noted ‘the cultural politics of the text’-the 

fact that ministers ‘have not been hesitant in naming their own favourite books and authors, 

or in bemoaning the overemphasis on 20th century, non-British literature in current school 

teaching’. (Stephen and Ball, 2013). According to Jacoby, students who are not taught their 

own history, will lack cultural capital and suffer from ‘social amnesia’. (Weis, 2009) These 
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students will not be able to transform reality because they will not gain the historical or 

‘supressed’ knowledge they need to identify and analyse their own social class. An example 

may be the history of transatlantic slave trade enslaving Romani and Traveller people, 

preceding the Holocaust. In 1714, British merchants applied to the Privy council for 

permission to ship Gypsies to the Carribean to be used as slaves. (Belton, 2005) Ball makes 

a similar observation to Jacoby when he cites Pollard’s critique of Hirsch. (Stephen and Ball, 

2013) Hirsch seems to be critical of ‘multicultural knowledge’ replacing ‘valued content’. 

(Stephen and Ball, 2013) Romani and Traveller people often reject the education system 

due to fear of hostility, rejection and racist attitudes. (Pack et al., 2009) Perhaps the biggest 

fear is the fear of assimilation policies which negate their culture. Thomas Hodgskin wrote in 

The Mechanic’s Magazine in 1823:  

Education of a free people, like their property, will always be directed most 

beneficially for them when it is in their own hands. […] Men had better be 

without education […] than be educated by their rulers; for then education is 

but the breaking in of the steer to the yoke. 

(Stark, 2013) Romani’s sometimes echo this anti-legislative attitude.  

Radicalisation and mental health   
The government seeks to shape individual citizens through their own learning. Ball 

addressed the Giant Evil of ‘ignorance’ in his paper. (Stephen and Ball, 2013). Robert 

Proctor, a science historian from Stanford University, studies the study of deliberate 

propagation of ignorance: agnotology. (BBC, 2016) Tracy Jensen examines how 

neoliberalism uses what Pierre Bourdieu called ‘doxa’ to create new forms of 

'commonsense' about welfare and worklessness. (no date) Jensen considers the use 

of poverty porn television programmes to spread ignorance. The OU on the other 

hand, took advantage of new technologies as a new higher education tool. (End of a 

cultural era - but OU on TV evolution continues, 2006). Agnotology is the study of 

wilful acts to spread confusion and deceit, usually to sell a product or win favour. 

(BBC, 2016). ‘Undue influence’ is a judicially created defense to transactions that 

have been imposed upon weak and vulnerable persons that allows the transactions 

to be set aside. (Undue influence, no date) Margaret Singer, PhD, was one of the 

academics studying undue influence. (Cult education institute: Group information 

archives, no date) The Prevent strategy is being implemented at Frederick Bremmer 

School in Walthamstow via a dialogue. The school enables a dialogue with the 

students around terrorist behaviour, such as examining the motivation to become a 

jihadi. (Neustatter, 2016) According to New Scientist, radicalisation is a mental health 

issue, not a religious one (Bhui, 2015). Education Secretary Nicky Morgan has joined 

forces with NHS England to launch a multi-million pound joint mental health pilot 
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scheme for hundreds of schools. (Department for Education and The Rt Hon Nicky 

Morgan, 2015) Nicky Morgan also stated that Islamist extremists are using same 

grooming tactics as paedophiles. (Adams, 2016). Hannah Arendt stated: ‘People who 

do evil are not necessarily monsters; sometimes they're just bureaucrats.' Arendt 

also stated:  

‘Evil comes from a failure to think. It defies thought for as soon as thought 

tries to engage itself with evil and examine the premises and principles from 

which it originates; it is frustrated because it finds nothing there. That is the 

banality of evil’. 

(Arendt, 2006) 

The Nazi war criminals pleaded that they were simply following orders. The morality 

of their orders was never questioned. However, manipulation or exploitative 

persuasion is not just a problem of cult, gangs or radicalisation. It is a problem at the 

centre of our society. Political parties use deception and spin to convince us of ideas. 

The education system is still largely obedience based rather than based on critical 

thinking, compassion, creativity and intellectual curiosity. Children and adults are not 

being taught how not to collaborate or how to transform a situation they perceive is 

not in their own interest. Greater attention needs to be paid to ways in which the 

government seeks to influence the context in which future citizen-workers are raised. 

Word count: 4367 
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