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INTRODUCTION  

This report was written as a part of achieving Level 5 Diploma in 

Education and Training (6502) qualification. 

Aims 

 Analyze my own roles and responsibilities in education and 

training 

 Analyze the relationships and boundaries between the 

teaching role and other professional roles 

 Analyze the role and use of initial and diagnostic assessment 

in agreeing individual learning goals 

Objectives 
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 Interpret aspects of the teaching/training cycle and relate 

these to the roles and responsibilities of the teacher 

 Outline the boundaries and limits of teacher’s role 

 Identify points of referral to meet the needs of the learners 

 Explain the role and use of initial and diagnostic assessment  

Methodology 

I produced my own deductive research project by undertaking 

quantitative data analyses. This project is entirely literature based. I 

have selected and discussed library material from works cited on page X 

and a variety of online sources.  

I analyzed the material in the context and applicability to the aims and 

objectives. 

I have then reached a conclusion about the value of key concepts in 

teaching, learning and assessment in education and training. 

 

My own role and responsibilities in education and training  

‘At the heart of effective teaching is your responsibility to learners, 

colleagues and other stakeholders to provide a positive role model in 

every aspect of your work as a teacher, and as Fazaeli contends, ‘Every 

learner deserves to have professional teachers and trainers, who have 

the confidence, up- to- date knowledge, understanding and personalized 
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approach to ensure the best outcomes for their learners’ (Fazaeli, in Ifl, 

2010, p 4)1 (Machin, 2013) 

All aspects of a teacher’s role are in line with the principles illustrated in 

the Training Cycle below.  

 

Figure 12 (Gould, 2014) 

 

Stage 1. Identification of Need 

In the context of the training cycle, my first role is an assessor of 

learners’ individual needs. I do this using the Initial and Diagnostic 

assessment. Initial assessment identifies learners’ skills against the 

National Standards. This assessment is followed by detailed diagnostic 

                                                        
1 Lynn Machin, Duncan Hindmarch, Sandra Murray & Tina Richardson 2013 
2 Jim Gould and Jodi Roffey-Barentsen 2014 
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assessment which identifies specific learning strengths, weaknesses 

and skills gaps.  

Stage 2. Planning and Design 

My role in this stage is that of a planner. It is my responsibility to design 

an appropriate, coherent learning program which meets the needs of the 

learners as well as the requirements of the course and curriculum. I 

must research varied teaching methods and ways to differentiate the 

activities, resources and assessment methods in order to promote 

equality and diversity.  

Stage 3. Delivery/Facilitation 

My next role is a lecturer. I am responsible for teaching in an engaging 

way and for delivering inclusive lessons with clear aims and objectives. I 

must facilitate accessible learning using my scheme of work and lesson 

plans. I must also embed functional and employability skills and the use 

of ICT in my lessons. I have to promote appropriate behavior, use 

nondiscriminatory language and avoid stereotyping or personal bias. 

Stage 4. Assessment 

It is my responsibility to make sure that an assessment is an ongoing 

process. I must give students constant feedback, record and track their 

progress against ILPs and the course requirements. This takes a form of 
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a regular practice of formative assessment. I employ a variety of formal 

and informal techniques such as question and answer, multiple choice 

tests, presentation, professional discussion, case studies etc.  

Depending on the needs of individual learners. A summative 

assessment gives feedback on overall learning achievements and takes 

place at the end of the ILP.  

Stage 5. Evaluation  

My responsibilities in the role of a reflector are to constantly improve the 

teaching and learning process and ensure learners’ achievement and 

satisfaction. I have to evaluate my own practice for the purpose of 

continual professional development as set out in the LLUK professional 

standards for teachers, tutors and trainers in the lifelong learning sector. 

(Armitage, 2012) My self-reflection journal and student feedback will 

provide suggestions for implementing beneficial changes in my delivery. 

I can record these in my Professional Development Portfolio.  Ifl also 

issues guidelines for CPD.  

 

The relationships and boundaries between the teaching role and 

other professional roles 

As an assessor I may identify barriers to learning. Where I have some 

suspicion of dyslexia or any other learning difficulty, I make a referral to 
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specialist diagnosis and support. Behaviour Code 3 of the Ifl Code of 

Practice states: Members shall take reasonable care to ensure the 

safety and welfare of learners ad comply with relevant statutory 

provisions to support their wellbeing and development’ Ifl 2008 (Gravells, 

2012)3I have to maintain confidentiality and adhere to principles of Data 

Protection as set out in the Data Protection Act 1998. This Act states 

that I must have a permission to share information. I can only collect 

information that I need and this must be kept secure.  

The range of learners’ needs may vary:  emotional, physical or cultural. I 

must maintain professional boundaries in line with the Ifl Code of 

Professional Practice 2008 summarized in the Appendix.  See figure 3 in 

the Appendix for points of referral.  

I have to create a safe, positive and accessible learning environment. I 

must meet a number of legal obligations compliant with Health and 

Safety at Work Act 1974. I have to minimize risks in the environment: 

make sure that learners can move about unobstructed; check for 

exposed cables; have an evacuation procedure in place and check that 

ventilation and equipment are in good working order.  

As a teacher and an assessor, I must not discriminate against students 

in accordance with the Equal Opportunities Act 2004.  It is my 

                                                        
3 Ann Gravels 2012 



7 
 

responsibility to provide reasonable adjustments and to differentiate 

teaching and assessment methods.   

I must also make sure that the learners feel safe emotionally and take a 

proactive approach to learner’s welfare. By dealing with any behavioural 

issues or harassment I can ensure safeguarding. See a summary of 

Safeguarding Vulnerable Groups Act 2006 in the Appendix.  

The role and use of initial and diagnostic assessment in agreeing 

individual learning goals 

Initial assessment is used to make sure that the individual learner is 

enrolled on the right course. It provides me with information about the 

learner’s prior achievements, goals for the future, prior learning 

experiences, skills and needs. An assessment should be done with the 

learner as opposed to the learner. A student may sometimes under or 

overestimate his/her abilities which is why it is important that she/he can 

negotiate during this process. This will help the student gain a sense of 

ownership of learning, develop responsibility for progress and maintain 

motivation.  

Diagnostic assessment provides the basis for an Individual Learning 

Plan. It identifies specific strengths and weaknesses which are then 

used as the learner’s smart targets. It is important to highlight the 

learner’s strengths, not just weaknesses in order to build confidence. ILP 



8 
 

is based on diagnostic assessment and the curriculum. It is developed 

and reviewed by the teacher in agreement with the learner. Both 

assessments must use a range of approaches in order to be inclusive. 

Some of the methods I use include a free writing task, a discussion, a 

written exam or documents-a record of prior qualifications. 

The teaching cycle would be incomplete without getting to know the 

students and building a relationship with them. Initial and diagnostic 

assessments are therefore an integral part of delivering a good quality 

teaching program which in turn ensures learners’ achievement and 

success.  

CONCLUSION 

Roles and responsibilities in education are important for fostering 

organizational citizenship behavior. A teacher who adheres to the 

appropriate roles and responsibilities whilst acknowledging professional 

boundaries will be able to deliver outstanding teaching.  

By providing an effective induction program to the students, conducting 

and utilizing assessments and agreeing individual learning goals, I can 

ensure that students have the required skills to remain on their course. 

Understanding my roles and responsibilities enables me to adopt a 

variety of strategies to improve student retention and achievement by 

fostering positive attitude towards learning and the college.  
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APPENDIX 

Legislation relating to health and 

safety – the responsibility to 

provide a safe environment  

 Health & Safety at Work Act 
(1974) 

 RIDDOR (1995) 

 COSHH (2002) 
Legislation relating to equality – 

the responsibility to treat others 

with due respect and ensure 

opportunity and equality for all 

Disability & Discrimination Act 
(1995) 

Equality Act (2010) which 
replaced most of the acts 
below: 

o Special Needs and 
Disability Act (2001) 

o Sex Discrimination Act 
(1975) 

o Race Relations act 
(1976 amended 2000) 

o Human Rights Act 
(1998) 

http://www.morleycollege.ac.uk/assets/0000/1176/Safeguarding_Policy.pdf
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o Equal Opportunities 
Act (2004) 

Other  Safeguarding Vulnerable 
Groups Act (2006) 

 Data Protection act 
(1998) 

 Protection from 
Harassment Act (1997) 

 Code of Professional 
Practise (2008) 
introduced by the Ifl to 
cover the activities of 
teachers in the Lifelong 
Learning Sector 

 Education and Skills Act 
(2008) 

 Freedom of Information 
Act (2000) 

 

Figure 2 4 (Gould, 2014) 

Health and Safety at Work Act 19745 http://www.hse.gov.uk/pubns/hsc13.pdf 

 

The Act sets out the general duties which employers have towards 

employees and members of the public, and employees have to 

themselves and to each other.  

These duties are qualified in the Act by the principle of ‘so far as is 

reasonably practicable’.  

 

                                                        
4 Jim Gould and Jodi Roffey-Barentsen 2014 
5 http://www.hse.gov.uk/pubns/hsc13.pdf 
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The main requirement on employers is to carry out a risk assessment. 

Employers with five or more employees need to record the significant 

findings of the risk assessment.  

Besides carrying out a risk assessment, employers also need to:  

• Make arrangements for implementing the health and safety 

measures identified as necessary by the risk assessment.  

• Appoint competent people (often themselves or company 

colleagues) to help them to implement the arrangements.  

• Set up emergency procedures.  

• Provide clear information and training to employees.  

• Work together with other employers sharing the same workplace 

Equality Act 62010 http://www.fenews.co.uk/fe-legal/the-equality-act-2010-and-fe-colleges 

 

The Equality Act 2010 came into force on 1 October and has 

consolidated much of the pre-existing equality and discrimination 

legislation in England and Wales. Separate parts of the Act apply to the 

duties of employers, providers of services and the Act states that Further 

Education colleges must not discriminate against a student or 

prospective student because of  

                                                        
6 http://www.fenews.co.uk/fe-legal/the-equality-act-2010-and-fe-colleges 
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• Age 

• Disability 

• gender re-assignment 

• pregnancy  

• maternity 

• race 

• religion or belief 

• Sex or sexual orientation 

These are described as "protected characteristics". 

 

Points of referral for students  

BEFORE THEY JOIN THE COURSE 

 Information about courses 

 Career’s advice 

AT INDUCTION 

 Learning needs-dyslexia screening 

 Basic skills assessment 
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 Profile and action plan: housing, financial, educational 

 

WHILE ON COURSE 

 Within the classroom 

o Dyslexia support 

o Learner support 

o Key workers 

 Referral to college facilities 

o Counselling 

o Library 

o Enrichment activities 

o Financial support, welfare support 

 External agencies 

o Counselling 

o Legal advice 

o Immigration advice  

o Welfare 
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o Childcare 

AFTER THE COURSE 

 Career’s advice 

 Educational adviser 

 

Morley College quotes the following within their safeguarding 
policy: 7 1 http://www.morleycollege.ac.uk/assets/0000/1176/Safeguarding_Policy.pdf 

 

 

“Safeguarding”, as defined by NIACE (“Safer Practice, Safer Learning”) 

is the duties and responsibilities that those providing an education 

service must carry out to protect individuals from harm.  

The Children Act 1989 and Joint Chief Inspectors Report on 

Arrangements to Safeguard Children (2002) describe safeguarding as 

meaning that:  

“Agencies (and organizations) working with children and young people 

take all reasonable measures to ensure that the risks of harm to the 

individual’s welfare are minimized; and where there are concerns about 

children and young people’s welfare, all agencies (and organizations) 

                                                        
7 http://www.morleycollege.ac.uk/assets/0000/1176/Safeguarding_Policy.pdf 
 

http://www.morleycollege.ac.uk/assets/0000/1176/Safeguarding_Policy.pdf
http://www.morleycollege.ac.uk/assets/0000/1176/Safeguarding_Policy.pdf


15 
 

take all appropriate actions to address those concerns, working to 

agreed local policies and procedures, working in partnership with other 

local agencies.”  

The Safeguarding Vulnerable Groups Act 2006 extends this legal duty to 

vulnerable adults. The Act sets out the type of activity in relation to 

children and vulnerable adults which is regulated. 

A vulnerable adult is a person, aged eighteen and over, ‘who is or may 

be in need of community care services by reason of mental or other 

disability, age or illness; and who is or may be unable to take care of him 

or herself, or unable to protect him or herself against significant harm or 

exploitation’ (Department of Health, 2000). The Safeguarding Vulnerable 

Groups Act 2006 defines a vulnerable adult as someone aged eighteen 

and over who:  

• is in residential accommodation, (Section 59 (2)(a) indicates this in 

connection with care or nursing or a residential special school) 

• is in sheltered housing 

• receives domiciliary care 

• receives any form of health care 

• is detained in lawful custody 
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• is by virtue of an order of a court under supervision by a person 

exercising Functions for the purposes of Part 1 of the Criminal Justice 

and Court Services Act 2000 (c. 43),  

• receives a welfare service of a prescribed description, (Section 16 

(5)(a) indicates this includes counselling or advice)  

• receives any service or participates in any activity provided 

specifically for persons who has particular needs because of his age, 

has any form of disability or has a prescribed physical or mental 

problem. (Dyslexia, dyscalculia and dyspraxia are excluded disabilities) 

Safeguarding Policy/Nov 2010 NJR 2 

• receives payments (directly or via payments made to another on 

his behalf) in pursuance of arrangements under section 57 of the Health 

and Social Care Act 2001 (c. 15), or  

• requires assistance in the conduct of his own affairs. (Section 59 

(10)(a) indicates this is where a lasting power of attorney exists) 

 

Ifl Code of Professional Practice 20088 1 https://www.ifl.ac.uk/membership/ifl-code-

of-professional-practice 

                                                        
8 https://www.ifl.ac.uk/membership/ifl-code-of-professional-practice/view-the-code-of-professional-practice/ 
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The code Education and Training Foundation's Professional 

Membership Service code was developed by IfL and outlines the 

behaviours expected of members – for the benefit of learners, 

employers, the profession and the wider community. 

• Integrity 

• Respect 

• Care 

• Practice 

• Disclosure 

• Responsibility. 

 

 

 

 

 

 


