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Aims 
 Select a piece of text and a discourse 

 

 Produce a written analyses 
 

 Analyze the ways in which language can be described 
 

Objectives 
 Identify significant differences between the description and 

conventions of English and Arabic 

 Analyze the impact of phonological features of spoken English on 

the communication of ESOL learners 

 Use key discoursal, grammatical, lexical and phonological terms 
 

 Analyze language at various levels 
 

Methodology 
This analyses was produced using qualitative and quantitative data. I 

have consulted library material from works cited in the Bibliography. The 

material was analyzed in the context and applicability to the aims and 

objectives. Concerning data collection, I have taken a sample from a 

student’s work and an audio recording. I have analyzed it in terms of 

phonology, punctuation, grammar and vocabulary. 

I have then reached a conclusion about the interference of first language 



 

 

in learning English and my role as a teacher.  



 

 

FINDINGS 
The learner is a student from Algeria. Her level of English language 

skills: 

Reading: Entry 3 

Writing: Entry 3 

Speaking: Entry 3 

Listening: Entry 3 

The audio is a sample of spontaneous speech. 

The learner’s production of English is influenced by her first language 

Arabic and by her first second language, French. 

Speaking  

 

The student commits a number of grammatical errors:  

 Last week I went shopping in Brent Cross. 

 
Adverbs of time most often go in the end position. 

 

Correct use of past simple tense when talking about an event that 

happened at a particular time in the past. Correct use of irregular form 

‘went’ 

 When I go to the shop called Mark and Spencer I found a lady. 
 

She is helping me to find my the clothes I’m looking for 
 
 

Incorrect use of go. The student used the correct past simple form of go 



 

 

‘went’ in the previous sentence. This suggests that the mistake is due to 

the student’s attempt to describe a number of past events in a logical 

sequence. The student might have been confused about which tense to 

use. 

 She is helping me to find my the clothes I’m looking for She 

helped me find the clothes I was looking for. 

See above re: tense uncertainty 
 

Past continuous and past simple tense are used together when the past 

continuous describes a longer, background action as in the above 

sentence. The student should have used ‘she helped me’ instead of ‘She 

was helping me’ because the act of help interrupted the state of looking 

for clothes which presumably went on for some time. 

Incorrect use of present simple ‘ask’ instead of regular past simple form 

‘asked’ 

Incorrect use of vocabulary ‘found a lady’ instead of ‘met a lady’ 

INCOMPLETE VOCABULARY 

 My the clothes 

 
The use of a possessive modifier ‘my’ as well as a definite article ‘the’ is 

probably due to the student’s insufficient vocabulary 

 and I ask her where did she(s) come from she’s she’s from my 



 

 

country same country as me from Algeria 

The student utters a silent ‘s’ in ‘where did she(s) come from She is 

possibly undecided whether to use ‘where does she come from’ ‘where 

did she come from’ or ‘ I asked her where is she from’ 

If the student intended to use ‘where did she is come from’ 

 
‘come from’ serves the function of stating the country/place of origin/birth 

 

‘she is come from’ is an incorrect verb structure. ‘be’ can be used as an 

auxiliary verb. Auxiliary verbs are used with another verb to make 

tenses. The verb ‘be’ is added to other verbs to make progressive and 

passive forms. The verb ‘be’ would never be used in this form. There are 

no similar phrases in English e.g. ‘are you walk’ The student would have 

to use the present participle ‘ing’ for the sentence to make sense. 

‘where is she coming from’ however serves a different function of 

expressing 

 a starting point in a journey 
 

 an opinion/ a source of feelings 

 
If the student meant to utter ‘I asked her where did she come from’ 

 

‘Where are you from’ implies that the sender is interested in the 

interlocutor’s home country or a birth place. Where a person is from may 



 

 

not be the same location they consider ‘home’ or where s/he is living 

right now. 

The phrase ‘where did you come from’ uses past simple which is used to 

express 

 a finished action in the past 
 

 several actions in the past 

 
‘Where did you come from’ sounds more natural in the context of 

 

forming a question about a sudden action as opposed to about a country 

of origin. In this context ‘where did you come from’ would probably serve 

the function of expressing a surprise of ‘where did you just come from?) 

 

‘where do you come from’ does not sound as natural as ‘where are you 

from’ This may be possibly due to the fact that ‘do’ in ‘where do you 

come from’ refers to a past action (relocating) 

 she’s she’s from my country same country as me from Algeria 

 
Student used the phrase ‘she’s from’ which is a good example of a 

contraction of ‘she is’ Contractions are short forms of words/phrases 

which are acceptable in informal communication. They are not used in 

writing. 

 the lady she’s was very beautiful she’s shes’s long with long black 

hair and green eyes 



 

’ 

The student again utters a silent ‘s’ in this line ‘the lady she(s) was very 

beautiful. This may be due to indecisiveness. The student probably 

wanted to state ‘she was very beautiful’ as opposed to ‘she is was very 

beautiful’ or ‘she is very beautiful’ The student probably self-corrected 

and used past simple as she was talking about a past event. 

Present simple ‘she is very beautiful’ would also be correct as we can 

use it to express opinions and feelings. 

Incorrect use of vocabulary. The correct term to use would be ‘she is 

very tall’ The student shifts the verb tense from ‘she was very beautiful’ 

to ‘she is long’ meaning tall. The time frame for each state is the same: 
 

she is beautiful AND tall at present. The student also repeats the verb ‘to 

be’ which is unnecessary and does not sound natural. 

Beautiful and long(tall) are both adjectives. Long/tall is an adjective of 

height and beautiful is an adjective which expresses a judgment. The 

former usually comes before any other adjectives. The student therefore 

used the right order ‘beautiful, tall’ 

 Very beautiful 

 
The student uses an intensifier. Intensifiers are used to make adjectives 

stronger. Showing good progress. 

 with long black hair and green eyes 



 

 

Student uses the correct proposition indicating a possession (long black 

hair and green eyes) 

 she’s helping and kind 

 
The student needs more practise using present and past participles as 

adjectives. Past participles are used to say how people feel. Present 

participles describe the people or things that cause the feelings. The 

student might have heard the phrases ‘it is boring or it is exciting’ and 

overgeneralised the rule. The correct form ‘helpful’ is an adjective in a 

predicative position (after a copular verb-a verb which links a subject to 

a complement (an adjective) that refers to the subject. 

 we went together to coffee shop to take some tea 

 
‘take’ is used with the names of meals. A possible alternative would be 

‘grab’. That vocabulary is however too advanced for Entry 3 student. 

The correct verb to use is ‘have’ some tea. It is however an incorrect 

verb form. 

The student is expressing several actions in the past and therefore 

should have used past simple tense ‘we went to coffee shop and had 

some tea’ 



 

 

Using past simple tense ‘went ‘ and ‘to ‘We went to have’ implies an 

intention that was not fulfilled. ‘we went to’ would only be used in an 

informal language. 

 about three o’clock we left the shopping centre and because she 

got a car she take me to near to my house 

The student is expressing several actions in the past and therefore 

should have used past simple tense ‘we left’ ‘ ‘she took me’ Using ‘she 

got a car’ It is acceptable to use present simple tense because she is 

stating a fact and expressing a permanent (long term state i.e. being a 

driver) 

The student is not familiar with the common expression ‘she gave me a 

lift home’ 

 and I waited her to to have a tea with me 

 
The student uses an infinitive structure in this sentence but omits the 

use of preposition ‘for’ before a direct object. ‘I waited FOR her’ The 

student was presumably intending to state that she waited for her friend 

to come back from somewhere (a school run) so they can have another 

cup of tea together. 

 she’s married and got three daughters 

 
Correct use of present simple tense to state a fact. 



 

 

 

 they they both of them in the secondary because the first they 

they have twins 

The student is expressing several actions in the past and therefore 

should have used past simple tense 

The correct tense is ‘First they had twins’ 
 

 is 16, 14, 12 about 6 o’clock she went she left my house and I’m 

very happy to met her 

Using an adverb of time at the beginning of the sentence puts emphasis 

on the time element. Putting ‘six o’clock’ at the end of the sentence 

would be the norm for formal writing. 

The student is expressing a past action with a result in the present. ‘to 

meet’ is an infinitive. The student should have used perfect form ‘I am 

very happy to have met her’ as ‘meeting her’ resulted in being happy. 

 yeah yeah she take she take she took my phone and my my 

phone number pause 

 

Grammar 

QUESTIONS 

 The auxiliary do has no equivalent in Arabic. Where no specific 

question word is used, a question is marked by rising 

intonation. 

This is somewhat obvious in the line 4 of the transcript  in the sentence 



 

 

‘And I ask her where did she(s) come from?’ In which the word ‘from’ 

has a rising intonation. The student however did use ‘did’ which shows a 

very good progress 

 

TENSES 

 There is no distinction between simple past or a present perfect 

verb in Arabic 

This may be the source of student’s error in the line 28 of the transcript.   

 
 Other examples from first language interference in terms of tenses 

is apparent in lines 2 and 3.  

ADJECTIVES 

 Arabic students have great difficulty in distinguishing nouns, verbs 

and adjectives as they have the same orthographic form in their 

native language. 

 There is a frequent confusion between the adjective and adverb 

forms in English (Swan, 2001) 

This may be the source of her error in the line 8 of the transcript where 

the student uses helping instead of helpful 



 

 

Pronunciation  

There is a noticeable first language interference in the student’s 

pronunciation, however she does not demonstrate serious difficulties. 

Her communicative competence is very good at Entry 3 Level. Her 

speech is intelligible and most inaccuracies are caused by incorrect 

intonation and word stress 

According to Swan 

 The Arabic and English phonological systems vary greatly not only 

in the range of sounds but also in the emphasis placed on vowels 

and consonants. The meaning is given by consonants, long vowels 

and dipthongs. Arabic speakers tend to confuse English short 

vowel sounds and unduly emphasize consonants. (Swan, 2001) 

The learner lengthens the wrong vowels in the words ‘a lady’ or ‘country’ 

in lines 2 and 4 of the audio transcript.  

See Table 1 lines 7, 11, 13, 21, 22, 24, 27, 36, 37, 41, 42 and 46 for more 
examples.  

 Arabic has fewer articulated vowels (Swan, 2001). This is apparent 

in the pronunciation of ‘last’ in line 1.  

This could however be interference from French. French has only one 

sound in the area of /I:/ and /i/ (Swan, 2001) 

 Arabic speakers tend to avoid elisions and shortened forms. (Swan, 
2001) 

This is apparent from the student’s spontaneous speech ‘she is helping 

me’ in line 2 of the transcript. It is however not apparent in lines 6, 7, 15 

and 28 where the student uses a contraction she’s and I’m. 

 A general reluctance to omit consonants 

 The following vowels may cause problems according to Swan: 

a. ɪ and e 

b. ɒ and ɔː 

c. eɪ and əʊ 
(Swan, 2001) 

 



 

 

c. is apparent in the pronunciation of the word ‘called’ in line 2. This 

could however also be due to the French interference: the English ɔː is 

moved towards the French o 

 r is a voiced flap, very unlike the Received Pronunciation /r/ and 

Arabic speakers tend to over pronounce the post vocalic r 

(Swan, 2001) 

An example: the pronunciation of the word ‘center in line 1. Other 
examples include: Table 1 lines 10, 17, 19, 33, 34, 52 and 54 

 v and f are allophonic, and are usually both pronounced as f 

(Swan, 2001) This first language interference is apparent in the 

pronunciation of ‘twelve’ in line 27 0f the transcript.  

 θ and ð are in most Arabic dialects pronounced as /t/ or /d/ (Swan, 
2001) 

This is apparent in the way the learner pronounces ‘the’ or ‘they’ . For 

more examples see Table 1 lines 40, 43 and 45 in words the, they and 

them. The student’s pronunciation is however very good in examples in 

table 1 lines 16, 28 and 31 in longer words or words containing more 

than 1 syllable. 

 

This could also be due to French interference. 

 The phoneme ŋ is usually pronounced as n, ng or nk 

(Swan, 2001).This is somewhat apparent in the 

pronunciation of ‘shopping’ in line 1. Other examples: lines 

4 and 14, Table 1 

 /h/ does not exist in French and is often dropped. See 

pronunciation of ‘have’  

 /l/ is pronounced very clearly in French see the pronunciation of 

‘called’ in line 2. Other examples: Table 1 line 14 and 25 

 French speakers do not lengthen vowels in stressed syllables 

before final voiced consonants. (Swan, 2001) This is apparent in 

the pronunciation of ‘last’ n the first line of the audio. Other 

examples: Table 1 lines 9, 17 and 44. See the first bullet point in 

this section for unusual lengthening of vowels due to Arabic 

interference. 



 

 

Intonation and word stress 

 

 Questions are marked much more frequently by rising tune rather 

that by structural markers. (Swan, 2001) 

This is apparent in lines 3 and 4 in the sentence ‘And I ask her where did 

she(s) come from?’ In which the word ‘from’ has a rising intonation. 

 Arabic language has a predictable word stress. Arabic speakers 

therefore have problems grasping the nature of English word 

stress (Swan, 2001) 

The student made a number of word stress errors, for example in 

‘center’ in line 1. Other examples:  see Table 1 lines 10, 21, 24, 32, 36, 

37, 41, 42, 49 and 54. 

 

Accent and dialectical features 

Apparent in the learner’s pronunciation of ‘Sara and Sophia’ in line 21.  
 

Writing  
 

 
 
TEXT  
 
Line 2 

‘I would like to complain’ 

 
‘I am writing to report a leak’ would be more appropriate. 

 

The student uses modal auxiliary verb ‘would’ Modals are used before 

the infinitives of other verbs (to complain) Infinitives almost always begin 



 

 

with to and are followed by the simple form of the verb and add a certain 

kind of meaning. The meaning of ‘Would’ is ‘to request’ 

 

The problem is I got leaking water in my 

bathroom in line 3-4 

The adjective ‘leaking’ is not used in this form. 

The water is leaking or I have a leak in my ceiling or I have water leaking 

from my ceiling 

Student might be attempting to use present continuous to describe an 

action that is in progress right now. 

 
Line 5 

 
This started about 1 week ago 

 
The student should have used present perfect continuous. ‘The water 

has been leaking for a week’ Present perfect continuous is used to show 

that something started in the past and has continued up until now. 



 

 

Line 6 

The leaking comes from the ceiling but I don’t know which pipe it 

comes from. 

Line 9 

The bathroom ceiling is all brown with water. 

 
The ceiling has become all brown with water. Become is the past 

participle of become. The described action is related to the present – it is 

a recent development hence the use of present perfect. 

 
 

Line 11-12 
Can you find out what going on and fix the problem. 

 
The student uses correct word order to form a question. JOINS IT WITH 

AND and turns it into a statement. 

The use of modal auxiliary verb ‘could’ to express ability would be more 

appropriate. ‘Can’ sounds a little bit harsh. 

 

 
 

Line 12 
Please can you be quick 

 
Incorrect word order: Please would not be used the beginning of a 

sentence in this context. 

The use of modal auxiliary verb ‘could’ to express ability would be more 

appropriate. ‘Please can you be quick’ performs the function of 



 

 

pleading rather than a request. 

 

 
 

Line 13-14 
because is affecting my children and starting to get bad smell. 

 
The student omits the pronoun ‘it’ 

 

The student uses a correct tense: present continuous to describe an 

action which is happening now. 

 

Punctuation and writing system 

Arabic orthography runs from right to left. There is no upper and lower 

case distinction. Arabic speakers must therefore learn a capital letter 

system. 

 The student does not misread letters with mirror shapes. This is 

most likely due to French language influence and being used to 

the English alphabet. 



 

 

 The student misshapes the letter ‘t’ (line 4 for example) which is 

apparent in the written discourse sample. The right to left 

coordination is evident. 

 Arabic has no upper or lower case letters 
 

 
 The use of full stops and commas in Arabic is much freer than in 

English. Students often begin new sentence with ‘and’ or ‘so 

Connected writing in English tends to contain long, loose 

sentences, linked by commas and ‘ands’ 

This is apparent throughout the audio recording as the student’s 

intonation indicates a continuous sentence where English would have 

preferred a full stop. 

The student uses a comma after a salutation correctly in line 1 

 

 

Spelling 

The student’s spelling is exceptionally advanced at Entry 3 Level 

Formal and informal language 

Spoken grammar differs from a written grammar. There are two 

approaches in analyzing grammar: prescriptive and descriptive approach. 

The latter records and describes the grammar rules that people use and 

does not reflect value judgments. The former is concerned with correct 

grammar. The rules in the spoken language are mostly ignored. 

The student uses a number of spoken discourse markers: 

 Voiced hesitations marked as fillers in the transcript in the 

appendix 

 False starts. 

This seems to be due to the student’s level of English. She does 

however correct herself and starts again. 

 Non-standard English: ‘She got’ 

 Contraction: she’s 

The use of contractions is only acceptable in informal written discourse. 

It would be incorrect to use contractions in formal written English. The 

student however uses contraction in her her text  (don’t in line 7) 

 Loose use of linkers: and 

 Pauses 



 

 

 The student does not use any of the more advanced spoken 

discourse markers due to the level of her English. (e.g. formulaic 

phrases, fillers, deictic expressions, tag questions, hedging) 

 There is an example of ellipsis in the line 7 of the transcript. (see 

appendix) ‘go to secondary’ omitting the word ‘school’ Ellipses is a 

common feature of informal conversation. It would however be an 

error in written language. 

 Non clausal unit is repeated and used as a response form (transcript 

last line) 

 

 
 

 

Grammar 

TO BE 

 There is no verb ‘to be’ in Arabic in the present tense 

See the sentence ‘what going on’ in line 11, although the student 

makes very good use of ‘is’ throughout the discourse. 



 

 

ARTICLE 

 There is no indefinite article in Arabic. The student however makes 

good use of definite and indefinite article throughout the text. 

 
 
 

Register 

 

Line 13  

Because is affecting my children and starting to get bad smell. 

The student uses a good persuasive technique in mentioning the fact 

that the situation is affecting her children 

 

 
CONCLUSION 

I consulted the Adult ESOL core curriculum (Skills, 2001) and 

concluded the following: 

The student has the ability to listen and respond to spoken language. 

She engaged in a discussion about her recent experience. Her 

responses were appropriate. She used descriptive language and was 

able to express her feelings. The student does not have any significant 

issues with pronunciation and her speech is intelligible. 

The student uses correct basic grammar. She uses correct verb-tense 

agreement but has difficulties with the use of appropriate verb tense. 

She showed significant progress and is now able to write in complete 

sentences, organise her writing in short paragraphs and use 

punctuation correctly. The student can communicate her message 

effectively but needs more practise to adopt the right style and register 

in addressing her audience. 

Her key strengths are spelling and legible handwriting. 

2 targets: 

The student stated that she feels more comfortable writing and lacks 

confidence when speaking. 
 

SPEAKING LISTENING 

Use stress, intonation and 
pronunciation to be understood 
and to make meaning clear 

Write using complex sentences 



 

 

Give and account/narrate events 
in the past 

Show sequence through the use 
of discourse markers and 
conjunctions 
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APPENDIX 
 
 

TRANSCRIPT 
 
 
 

 Hesitator refers to a long filled pause/filler 
 

 Underlined words are those stressed by the student 
 

 S refers to the student 
 
 

 
 

1. S: Last week I went to shopping centre in Brent Cross, When I go 
 

2. to the shop called Mark and Spencer, I found a lady,  She is 
 

3. helping me to find my (pause) the clothes I’m looking for. And I ask 
 

4. her where did she(s) come from? she’s she’s from my country 
 

5. same country as me from Algeria. (hesitator) the lady she’s 
 

6. (hesitator) was very beautiful (hesitator) she’s shes’s long with 
 

7. long black hair and green eyes (pause) (short filled pause) she’s 
 

8. helping and kind. (short filled pause) we went together to coffee 
 



 

 

9. shop to take (short filled pause) to take some tea pause (hesitator) 



 

 

10. about about three o’clock (long pause due to being unsure 
11.whether 
 

12.to carry on despite background noise) about three o’clock we left 
 

13.the shopping centre and because she got her car she take me to 
 

14.near to my house and and I waited her to to have a tea with me 
 

15.(hesitator) she’s she’s (short filled pause) married and got three 

16.daughters 

17.A:What are their names 
 

18.Her name is (hesitator) Jamila 
 

19.A:WHAT ABOUT THE DAUGHTERS? WHAT ARE THE 

20.DAUGHTERS’ NAMES? 

21.S:The daughter’s names is Iman, Sophia, Sara 
 

22.A:IT’S VERY NICE 
 
23.S: (hesitator) they they both of them in the secondary because 
24.the 
 

25..two first they they have twins 
 

26..A:HOW OLD ARE THEY 
 
27..S:Eeerm wait is 16, 14, 12 (short filled pause) pause about about 

28..6 o’clock she went she left my house and I’m very happy to met 

29.her 

30..A:ARE YOU GONNA SEE HER AGAIN 
 
31.S:yeah yeah (short filled pause) she take she she took my 
 

32.phone and my my phone number pause 



 

 

 

45 
 

 

 ‘ indicates stressed syllable 
 

 . indicates a new syllables (only marked in the correct 

pronunciation row) 

 : indicates a long vowel sound 
 
 
 
 
 
 

1. STUDENT’S 

PRONUNCIATION 

CORRECT PRONUNCIATION 

2. lɑst lɑːst 

3. wik wiːk 

4. ʃɒp.ɪg ˈʃɒp.ɪŋ 

5. sen.tər’ ˈsen.tə 

6. krɒss krɒs 

7. tuː tə 

8. d ðə 

9.  k ɒ lld kɔːld 

10. mɑːk ənd spen.sər’ mɑːk. ənd. ˈspen.sə 

11. ɑː (a lady) ə 



 

 

 

1. STUDENT’S 

PRONUNCIATION 

CORRECT PRONUNCIATION 

12. ˈleɪ.di: ˈleɪ.di 

13. ʃi:z ʃi z 

14. ˈhellp.ɪg ˈhelp.ɪŋ 

15. maɪɪ maɪ 

16. kləʊðz (not klləʊðz) kləʊðz 

17. fər | fɔː | 

18. ɑsk ɑːsk 

19. hər hə 

20. frəm frɒm 

21. kʌntr.i:’ ˈkʌntr.i 

22. æl.dʒɪə.ri ɑː’ æl.ˈdʒɪə.riə 

23. wɒzz wɒz 

24. Veri:’ ˈveri 

25. ˈbjuːtəflllll ˈbju.ːtə.fl̩ 

26.  

27. ˈlo:ŋ maybe 

emphasizing 

ˈlɒŋ 

28. təˈɡeə tə.ˈɡeð.ə 

29. teɪka teɪk 



 

 

 

1. STUDENT’S 

PRONUNCIATION 

CORRECT PRONUNCIATION 

30. əˈbaʊttttt əˈbaʊt 

31. θriː əˈklllɒk better the 

second time 

θriː əˈklɒk 

32. bɪkɒz’ bɪˈkɒz 

33. kɑr kɑː 

34. hər hə 

35. ʃizzz ʃiz 

36. mærɪ:’d ˈmærɪd 

37. dɔt’ə:rz | ˈdɔːtəz | 

38. izz ɪz 

39. deɪ ðeɪ 

40. dəm ðəm 

41. Sekonda’ri: ˈsek.ən.dr.i 

42. bɪkɒ’:z bɪˈkɒz 

43. də ðə 

44. fɜrst fɜːst 

45. deɪ ðeɪ 

46. twɪ:nz twɪnz 

47. æv Hæv 



 

 

 

1. STUDENT’S 

PRONUNCIATION 

CORRECT PRONUNCIATION 

48. twelf twelv 

49. ə.baʊt’ əˈbaʊt 

50. wenttt Went 

51. ˈhaʊsss ˈhaʊs 

52. hərr hə 

53. fəʊmn fəʊn 

54. nʌm.bərr’ (phone 

number inserted m) 

ˈnʌm.bə 

 

 

 

Table 1 
 
 
 
 


