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Assignment 509 D Literacy and ESOL and the learners 

Task D Rationale 500-750 

You are required to produce a rationale based on your own practice in which you: 

a) Identify literacy and language skills needed across contexts and subjects 

b) Explain how to liaise with other professionals to provide specialist 

knowledge of how to develop literacy and language skills in vocational and 

other subject areas  

Introduction 

This report identifies literacy and language skills needed across contexts and 

subjects. It also explains how to liaise with other professionals to provide 

specialist knowledge of how to develop literacy and language skills in vocational 

and other subject areas.  

Literacy and language skills needed across contexts and subjects 

I teach ESOL Entry 2 level to level 1 as well as functional skills level 1 and level 

2. The Adult ESOL core curriculum states that The national standards for adult 

literacy provide a map of the skills and capabilities that adults need in order to 

function and progress at work and in society. (Gateway, n.d.) The Adult ESOL 

curriculum is divided into four skills areas. Each skills area is divided into 

subsections identified in the national standards.  

According to the Adult ESOL curriculum. Literacy covers the ability to: 

 Speak, listen and respond 

 Read and comprehend 

 Write to communicate 

Speaking is divided into two sub sections: speak to communicate and engage in 

discussion. Listening only has one subsection: listen and respond. Reading is 



divided into three sub sections: text focus (reading comprehension), sentence 

focus (grammar and punctuation) and word focus (vocabulary, word recognition 

and phonics).  Writing is also divided into three subsections: text focus (writing 

composition), sentence focus (grammar and punctuation) and word focus 

(vocabulary, spelling and handwriting). The national standards and level 

descriptors define the speaking and listening skills required for Entry level 3 as: 

‘speak to communicate information, feelings and opinions on familiar topics, using 

appropriate formality, both face-to-face and on the telephone.’ (Gateway, n.d.). 

This may include using formal language and register when appropriate or making 

requests and asking questions to obtain information in familiar and unfamiliar 

contexts.  At level 1, learners ae expected to: ‘speak to communicate 

information, ideas and opinions, adapting speech and content to take account of 

the listener(s) and medium.’ (Gateway, n.d.) At this level, learners are expected 

to make requests and ask for questions to obtain detailed information in 

familiar and unfamiliar contexts. Leaners can be taught the above skills in order 

to be able to use formal language during job interviews. ESOL learners are also 

taught the above skills in order to able to make an appointment with a GP and 

respond to requests for personal information. A teacher can help learners 

practise during role plays or mock interviews. The aim of most ESOL learners is 

to find employment. Education is also being steered towards finding work. Many 

ESOL leaners also want to progress from ESOL to mainstream and vocational 

courses. Some ESOL learners may already have the necessary skills, experience 

or professional qualifications from their home countries. Functional skills and 

literacy can be taught to higher functioning ESOL learners as well as to native 

speakers.  Ultimately, literacy and language skills will enable learners to become 

citizens who are able to fully participate in the society.  



In 2003 FENTO (Further Education National Training Organisation), working 

with DfES, introduced the minimum core of language, literacy and numeracy for 

inclusion in all post-16 teacher education programmes. (FENTO, n.d.) Teachers 

must be able to choose activities and ‘analyse it for the literacy, numeracy and 

language skills required by learners, and level, with reference to the national 

standards and core curricula for adult literacy, numeracy and ESOL. (DfES, 

2000). According to the Lifelong Learning UK, 2007, the minimum core is seen 

as enabling effective practice in developing embedded approaches and 

integrated practice in literacy, language, numeracy and ICT teaching. (LLUK, 

2007) 

Functional skills (FS) are the skills that were previously called Skills for Life. 

The functional skills programmes are based on the same standards and 

curriculum documents that have been used for Skills for Life awards. Functional 

Skills are qualifications in English, maths and ICT that equip learners with the 

practical skills needed to live, learn and work successfully. Functional Skills 

cover the same skills and sub sections as the Adult ESOL and the Adult literacy 

curriculum. For example, at Entry 1 level, learners are expected to write short, 

simple sentences. At Entry 2 level , they are expected to write short texts with 

some awareness of the intended audience and at Entry 3 level, the learners are 

expected to write texts with some adaptation to the intended audience.  

Liaison with other professionals to provide specialist knowledge of how to 

develop literacy and language skills in vocational and other subject areas 

Functional skills are also a mandatory part of all Apprenticeship frameworks in 

England. Most vocational courses require a certain level of literacy. (Edexcel, 

n.d.)  As a result, leaners studying vocational courses will either be enrolled on a 

separate functional skills course or will have functional skills embedded in their 

course. In the case if the latter, both curriculum departments will have to hold 



meetings and plan the most appropriate way of integrating functional skills into 

their main subject. ICT can be incorporated through the use of IWB for 

example and literacy can be incorporated through the use of specialised 

terminology or writing formal letters and emails.   

All teaching staff has a responsibility to help their learners achieve their short-

term and long term targets. The FENTO Standards for Teaching and 

Supporting Learning outlines the importance of including awareness and 

strategies for language, literacy and number development in teaching and 

learning. According to FENTO, teachers must develop their team working skills 

to enable collaboration with specialist language, literacy and numeracy teachers, 

and learning support staff in initial assessment, planning, delivery, assessment 

and evaluation of programmes.  A learner who is enrolled in a vocational program 

or who is studying a subject other than English will have a specific progression 

route or a goal planned. The program or the educational provider needs to take 

learner’s end objective into account from the outset. If a learner has a specific 

employment goal, then his / her English programme needs to be organised to 

enable this goal to be reached. This necessitates the involvement of all staff in 

creating and providing daily opportunities for English skills to be developed and 

strengthened. Carrying out reliable Initial and Diagnostic assessments is the 

most important strategy for liaison between professionals. Analysing the results 

of  Initial and Diagnostic Assessments will help decide whether a learner’s 

English skills are appropriate for the level of (vocational) course they wish to 

study. Having a clear picture of each learner’s current level of skills will also 

provide a useful planning tool in improving them. Petty defines the above as 

‘making the match’ and ‘closing the gap’. (Petty, 2014). According to Petty, the 

programme must match the learner’s goals, interests etc. Petty also states that 

if the learners do not have the required literacy skills, learning support or extra 



class time for literacy can be arranged.  Other strategies for liaison between 

professionals include regular staff meetings where learner progress can be 

discussed.  

Conclusion 

All learners must be given the opportunity to improve their English skills which 

are essential to the learners’ progress. Learners are teachers’ partners in 

learning. All staff across the provision must also work in partnership in order to 

succeed. Pastoral support and ALS increases student achievement and retention. 

It is therefore important that a teachers act in accordance with their roles and 

responsibilities in order to facilitate inclusive teaching and learning.  All staff 

across the provision must work in partnership in order to succeed. Having a 

clear picture of each learner’s current level of skills will also provide a useful 

planning tool in improving them. Collaborative practices will enable teachers to 

meet learners’ individual needs. 
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