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Assignment 509 Literacy and ESOL and the learners  

Task C 800-100 

Produce a report which:  

a) Identifies the skills, knowledge and understanding that can be assessed 

in Literacy and ESOL (ref. 5.1) 

b) Analyse approaches to initial and diagnostic assessment  and the use of 

assessment tools to identify the literacy and language skills of learners 

(ref. 5.2; 5.3) 

c) Explain the boundaries between own specialist area and those of other 

specialists and practitioners (ref. 6.1) 

d) Analyse literacy and language learning opportunities to determine how 

teaching and support needs may be shared between learning professionals 

(ref.6.2)  

Introduction  

This report identifies the skills, knowledge and understanding that can be 

assessed in Literacy and ESOL. It analyses approaches to initial and diagnostic 

assessment and the use of assessment tools to identify the literacy and 

language skills of learners. This report then explains the boundaries between 

own specialist area and those of other specialists and practitioners. It also 

analyses literacy and language learning opportunities to determine how teaching 

and support needs may be shared between learning professionals.  

Skills, knowledge and understanding that can be assessed in literacy and ESOL 

The starting point of learners is captured carefully when they first enrol. The 

core curricula are used to develop initial and diagnostic assessment material. 

They are used to identify learners’ skills, both those that they already have and 

those that they need.  
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ESOL curriculum and The Adult Literacy Core Curriculum both define the 

national standards for adult literacy. ESOL curriculum defines literacy as ‘the 

ability to read, write and speak in English at a level necessary to function at 

work and in society in general.’ Literacy is defined as the ability to: 

 Speak, listen and respond 

 Read and comprehend 

 Write to communicate  

The skills, knowledge and understanding that can be assessed in literacy and 

ESOL are reading, writing, speaking and listening. The assessment of ESOL 

skills is more speaking and listening focused, whereas the assessment of literacy 

skills is more reading and writing focused.  The core curriculum criteria will aid 

the assessor in selecting the most appropriate level of speaking and deciding 

whether the learner is a literacy or an ESOL learner. Literacy learners will 

generally have low levels of reading and writing skills and a high level of speaking 

and listening skills. Literacy learners will be assessed in skills such as: 

 A formal/informal letter layout  

 Paragraphing 

 Formal/informal register  

Cultural, citizenship and social skills and knowledge are also taken into 

consideration. Literacy learners generally possess non-linguistic knowledge and 

skills which ESOL learners lack, e.g.: idioms, making an appointment with a GP, 

etc. Additional assessment might take levels of confidence, attitudes to learning 

and potential learning styles into consideration.  

To elaborate in more detail, this report will now look more closely at the Adult 

ESOL core curriculum and the Adult literacy core curriculum. BKSB designed an 

initial assessment for ESOL learners and a separate assessment for literacy 
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learners. Literacy learners tend to be assessed in listening, reading and writing 

at the initial assessment whereas ESOL learners will also need to complete a 

speaking assessment. The table below compares the Adult ESOL and literacy 

curriculum with focus on the speaking and listening skills.  

ESOL E1 LITERACY E1 FUNCTIONAL SKILLS  

SPEAKING S  

Speak to communicate Sc 

Engage in discussion Sd 

SPEAKING and LISTENING SL SPEAKING, LISTENING AND 

COMMUNICATION  

LISTENING L  

Listen and respond Lr 

 

Listen and respond –LISTENING-separate 

skill unlike in Adult Literacy core curriculum  

Listen and respond SLlr  

 Lr/E1.1 1 Listen for the gist of 

short explanations 

 Lr/E1.2 2 Listen for detail using 

key words to extract some 

specific information 

 Lr/E1.3 Follow single step 

instructions in a familiar context, 

asking for instructions to be 

repeated if necessary 

 Lr/E1.4 Listen and respond to 

request for personal information 

 SLlr/E1.1 Listen for the gist of short 

explanations 

 SLlr/E1.2 Listen for detail using key 

words to extract some specific 

information 

 SLlr/E1.3 Follow single step 

instructions in a familiar context, 

asking for instructions to be 

repeated if necessary  

 SLlr/E1.4 Listen and respond to 

request for personal information  

1.1 Understand the main points 

of short 

explanations 

1.2 Understand and follow 

instructions 

1.3 Respond appropriately to 

comments 

and requests 

1.4 Make contributions to be 

understood 

1.5 Ask simple questions 

Speak to communicate  Speak to communicate SLc  

 Sc/E1.1 Speak clearly to be 

heard and understood in simple 

exchanges 

 Sc/E1.2 Make requests using 

appropriate terms 

 Sc/E1.3 Ask questions to obtain 

specific information 

 Sc/E1.4 make statements of fact 

clearly  

SLc/E1.1 Speak clearly to be heard and 

understood in simple exchanges  

SLcE1.2 Make requests using 

appropriate terms 

SLc/E1.3 Ask questions to obtain specific 

information 

SLc/E1.4 Make statements of fact clearly 

 

Engage in a discussion  Engage in discussion SLd  

Sd/E1.1 & Lr/E1.5 Speak and listen in 

simple exchanges and everyday contexts 

SLd/E1.1 Speak and listen in simple 

exchanges and everyday contexts  
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The Adult ESOL core curriculum divides speaking into two sub sections: speak 

to communicate and engage in discussion. Listening only has one subsection: 

listen and respond. Reading is divided into three sub sections: text focus 

(reading comprehension), sentence focus (grammar and punctuation) and word 

focus (vocabulary, word recognition and phonics).  Writing is also divided into 

three subsections: text focus (writing composition), sentence focus (grammar 

and punctuation) and word focus (vocabulary, spelling and handwriting). 

In the Adult literacy core curriculum, speaking and listening are grouped 

together as opposed to divided into two separate skills-speaking and listening. 

As can be seen in the table above, the skills are given different curriculum 

references.  

Literacy learner 

 

The following part of the report explores these skills in greater detail.  

The assessments of both learners were carried out using BKSB, an interview and 

a free writing task.  

The literacy learner is a 23 year old Polish male hoping to gain full time 

employment.  

Speaking and listening 

The learner made some mistakes but the teacher could understand the learner 

without too much effort. The learner seemed confident and spoke quite 

fluently. He had a reasonably good vocabulary and did not have to hesitate in 

search for common words on everyday topics. The teacher only sometimes had 
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to repeat or rephrase questions so that the learner could understand. The 

learner used linking words such as ‘because’ and can use a range of simple tenses 

(past, present and future) 

He could use the present perfect with ‘since’ as well as express degrees of 

future possibility with ‘possibly’ and ‘might’. The learner was also able to use 

strategies to clarify and confirm understanding.  

Reading and writing  

The learner’s text is fairly easy to read and logically organised with paragraph 

breaks at appropriate places. The order of events is easy to follow due to 

accurate use of time expressions and sequence markers. There are some spelling 

errors with high-frequency words but the learner uses correct punctuation. The 

learner connects ideas with a variety of connectives such as ‘however’; ‘because’ 

and uses a variety of sentence structures. The sentences do not all start with 

subject + verb, e.g.: the learner starts some sentences with a 'few years later' 

or 'in my country'   

ESOL learner 

 

The ESOL learner is a 32 year old single mother from Turkey wishing to 

increase her English skills and self-confidence.  

Speaking and listening 

The teacher often had to repeat or rephrase questions so that the learner 

could understand. The teacher also had to concentrate to understand the 

learner. The teacher often had to reformulate what the learner had said in 

correct English and repeat it back to the learner to check that the teacher 

understood.  The learner’s vocabulary seemed limited and basic.  
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Reading and writing 

The learner does not address the points in the writing task and the content 

seems irrelevant. The text is also very short and difficult to read. The teacher 

had to re- read the text in order to decode what the learner is saying. 

Paragraphing and organisation of the text is very unclear and it is difficult to 

establish or determine where one idea ends and the next begins. The text has a 

lot of spelling mistakes. The text contains a large number of grammatical errors 

even in simple sentence structures. The learner has problems choosing suitable 

tenses and forming them correctly so the reader has to work hard to 

understand.  

The literacy learner was assessed to be at Level 1 and the ESOL learner’s level 

was assessed as Entry 2. The diagnostic assessment for both learners indicated 

that their levels are consolidating. If a diagnostic assessment shows that the 

learner’s level is emerging, this would mean that the learner shows little or no 

evidence of having skills in any of the skills area. If this was the case, the 

teacher should investigate at the level below. Similarly, if the level is 

established, this means that the learner does not appear to have any problems 

with skills in a particular area. The teacher should investigate at the level 

above. As a next step, the teacher must select the appropriate learning targets 

for each learner, based on her/his performance, as well as priorities. The actual 

content of the Individual Learning Plan should be decided in negotiation with the 

learner. The literacy learner showed good use of verbal and non-verbal cues to 

clarify and confirm understanding.  His communication was satisfactory with 

little hesitation. His pronunciation was reasonable and did not impede 

understanding. The pace and phrasing were reasonable and his articulation was 

good. As a result of both the initial and diagnostic assessment, the teacher set 

the following targets in order to consolidate the learner’s spelling:  
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 spell correctly common words and words used most often in work, studies 

or daily life  

 spell correctly a range of words with a variety of spelling patterns 

 write legible, grammatically correct, complete sentences, using a greater 

range of conjunctions to join them, e.g. if, so, while, since, when 

The ESOL learner needs to develop all four skills so the targets were set as 

follows:  

 listen for gist and respond in face-to-face situations and conversations 

 take part in social and more formal interaction, identifying simply 

expressed feelings and opinions 

 develop a better understanding of texts by using knowledge of sentence 

structure to predict meaning 

Approaches to initial and diagnostic assessment and the use of assessment tools 

to identify the literacy and language skills of learners 

There is a variety of approaches to initial and diagnostic assessment as well as a 

variety of tools used to identify the literacy and language skills of learners. 

Each organisation will have its own enrolment procedure depending on the tools 

available as well as the time allowed for the initial assessment process. Some 

providers may use paper based initial assessments only while most colleges will 

have access to BKSB initial assessment tool. There are however similarities in all 

initial assessment approaches. Assessments theories and principles must be 

applied when assessing learning. Following the principles from the acronym 

CADET when planning, implementing and evaluating assessment will ensure 

inclusivity and differentiation. These principles are:  

C Consistent 

A Accessible 
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D Detailed 

E Earned 

T Transparent 

Wilson, http://www.cengagebrain.co.uk/content/9781408068175.pdf 

All Initial assessment involve a brief informal one to one interview. This is then 

followed by a series of tasks to check literacy and language skills.  

Initial assessment takes place to determine the literacy levels of learners and 

to identify any additional learning support (ALS) needs. These will be discussed 

later. Most providers use BKSB assessments in three parts:  

 the initial assessment assessing  

 the more detailed diagnostic assessment  

 a learning styles summary.  

Diagnostic feedback helps teacher decide whether the learner is in the 

Emerging, Consolidating or Established band for their assessed level.  

The results of these tests are then recorded centrally. In order to obtain a 

broader assessment of English skills, it is recommend that a learner undertakes 

a piece of free writing. Assessment guidelines and a marking grid are provided 

by each institution. Suggested titles for a free writing exercise are also 

provided. If the learner’s level is E3 but s/he produced L1 piece of writing, the 

teacher can use his/her professional judgment and enrol the learner onto a L1 

course.  

ESOL is specifically for people whose first language is not English and who need 

to develop their reading, writing, speaking and listening skills. Literacy is 
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generally for people whose first language is English and who need to develop 

their reading and writing skills. Literacy has more of reading and writing focus 

and ESOL covers all four skills. Literacy is more about refining and brushing up 

existing language and ESOL is more about language input 

Literacy learners tend to be native speakers or ESOL learners who are expert 

in spoken language. Literacy learners need to develop their reading and writing 

skills. According to LLUK, literacy learners may not value their own variety of 

English and perceive their difficulties with reading and writing to stem from the 

fact that they do not “speak properly”. (LLUK, 2009). ESOL learners tend to be 

migrants, refugees or asylum seekers. ESOL learners may have high levels of 

education but lack the necessary English skills. However some ESOL learners 

may also have literacy needs – they may either be illiterate in their first 

language or literate in a non-Roman script. There are also differences in the 

curriculum content. As mentioned previously, literacy learners will be learning 

critical discourse analysis. They will be analysing power relations in texts 

(newspapers for example), persuasion techniques, summarising or inference. The 

development of their writing skills is more geared towards self-expression and 

creativity. ESOL learners are taught Communicative use of English using 

functional approach in everyday settings. Linking back to Adult ESOL curriculum 

and the skills, knowledge and understanding that can be assessed in ESOL, we 

can consider speaking skills for example. An adult ESOL learner will be expected 

to ‘Make requests using appropriate terms.’ The curriculum reference for this 

particular skill is Sc/E1.2. The component knowledge and understanding that an 

adult can be assessed in are whether the learner can use modal verbs, use 

correct intonation patterns to indicate politeness or say ‘Excuse me’ to prepare 

the listener for a request.  
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Boundaries between own specialist area and those of other specialists and 

practitioners 

Once learners’ skills are identified against levels within the national standards, 

the initial assessment is then used to place learners in appropriate learning 

programmes at an appropriate level. The development of literacy skills is 

embedded in most curriculum areas, with additional sessions organised as 

appropriate. Functional skills are embedded in every lesson and some learners 

may also attend a separate, functional skills programme.  According to LLUK, 

teachers have to develop inclusive approaches to working with learners with 

literacy, language, numeracy and ICT needs within the context of their own area 

of specialism or in the workplace. (LLUK, Inclusive learning approaches for 

literacy, language, numeracy and ICT, 2007).  If the learners attend a separate 

literacy or ESOL programme, a teacher has to focus on developing language in 

the context of the other subject. An ESOL or literacy teacher will need to 

liaise with other subject teachers in order to develop course relevant material. 

All subject teachers ensure that subject specific technical language is 

identified and explained well. The learners’ vocabulary can also be developed 

through use of glossaries and workbooks.  Feedback on learners’ literacy should 

be incorporated into the assessment of learners, with spelling and grammar 

mistakes corrected.  It is the teachers’ responsibility to differentiate teaching 

to accommodate learners’ needs within reason. An ESOL teacher must use 

‘Access for All’ which was developed to support teachers using the adult core 

curriculum in literacy who teach learners with learning difficulties or 

disabilities. A teacher has to address learners’ needs in a discreet manner in the 

ESOL or literacy class. LLUK also states that a teacher must plan and deliver 

sessions with differentiated outcomes and activities. (LLUK, Inclusive learning 

approaches for literacy, language, numeracy and ICT, 2007). LLUK goes onto say 

that differentiation is particularly crucial for enabling learners with literacy, 
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and language needs to achieve. Differentiation is the key to making learning 

accessible. Embedding literacy should be done in a meaningful, collaborative way 

with other professionals. As mentioned previously, the experience and expertise 

of teachers from both all curriculum areas is essential in order to achieve this. 

Embedded literacy in other subjects as well as collaborating with other subject 

teachers when delivering functional skill programme has a number of positive 

outcomes for the learners. LLUK states that embedding literacy can lose the 

artificial separation language and literacy skills from those required for the 

area of specialism, seeing the one set of skills as being intrinsic to and 

inseparable from the other. (LLUK, Inclusive learning approaches for literacy, 

language, numeracy and ICT, 2007) Learners will also develop transferable skills 

which they can use in employment or other areas.  

Literacy and language learning opportunities and support needs that may be 

shared between learning professionals 

As already mentioned, an ESOL teacher must use ‘Access for All’ which was 

developed to support teachers using the adult core curriculum in literacy who 

teach learners with learning difficulties or disabilities. It is assumed that any 

learner whose needs cannot reasonably be accommodated within the main 

learning program will be referred for and receive appropriate support.  This 

support will need to be provided by staff with appropriate expertise. A learner 

ca be referred to additional learning support for a variety of reasons. Some of 

the reasons could include financial difficulties or additional learning needs. 

ESOL Access for All states that there will undoubtedly be learners with 

dyslexia in ESOL courses. (Gateway, n.d.) Quite often, these learners will be 

undiagnosed. Access for All goes onto say that in many cases, learners from 

overseas may not have even heard of Dyslexia. They may however recognise that 

they are having more difficulties with reading and writing and learning a new 
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language in comparison to their peers. If a teacher suspects Dyslexia, s/he can 

use a screening tool and refer the learner for dyslexia assessments. The 

teacher can then work closely with the specialist to provide the affected 

learner with tailored support. Adult ESOL curriculum also lists a number of 

available resources which the learners and teachers can use. Some of these 

include audio-recording aids, such as Dragon software for example.  Text Help 

can be used for learners who have dyspraxia which results in writing problems. 

A learning support assistant can also be seen as an additional resource to help 

teacher differentiate effectively. Deaf learners will need an educational 

interpreter and learners who are visually impaired can use Braille ‘n’ Speak which 

is an electronic note-taking device. A traffic light system is used at most 

colleges to identify learners at risk of under-performing. Learners identified as 

‘Red’ are at risk and receive additional individual tutorial support and help where 

necessary.  

 

 

 

Conclusion 

Wider work to support the development of literacy takes place systematically 

across most colleges. ESOL and literacy teachers can offer their specialist 

support as appropriate as well as work in partnership to embed functional skills 

in all subject areas.  
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