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Assignment 508 Literacy and ESOL teaching and learning  

Produce a report (800-1000 words) analysing the suitability of teaching and 

learning approaches in meeting individual literacy and ESOL learners’ needs. The 

report must include: 

 Literacy, ESOL and language  teaching and learning approaches 

 Resources, including technologies 

 The impact of using technology on 

o Learner engagement 

o Motivation 

o Success 

In literacy, ESOL and language teaching and learning. 

 

Introduction 

This report is concerned with Literacy and ESOL teaching and learning. It will 

start by listing various resources that a teacher can utilise and briefly 

discusses their suitability.  According to Tony Liddicoat, Professor in Applied 

Linguistics at Research Centre for Languages & Cultures, who developed a guide 

as a part of the Australian national initiative, resources can be used as a source 

of promoting output, as well as input for language teaching. The learners output 

can be used as assessment. Liddicoat’s guide can be found on the following, 

Australian Government’s website http://www.tllg.unisa.edu.au/default.html. 

Resources present the learner with material to develop learning. Resources give 

learners the opportunity to get exposed to language input beyond that provided 

by the teacher, to spoken and written language and to a variety of registers. 

Verbal r written output can be stimulated through discussions, games or apps. 

There has been a number of new technological resources which provide 

http://www.tllg.unisa.edu.au/default.html
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opportunities for both input and output which will be discussed later in this 

report. 

This report will also analyse literacy, ESOL and language teaching and learning 

approaches.  

1. Resources 

 

According to Gould&Roffey-Barentsen (Gould, 2014), teaching strategies are 

greatly enhanced through the use of appropriate resources. Resources can be 

used to make understanding easier and aid memory. Armitage states that 

resources should be purposeful and not merely a decoration. (Armitage, 1999). 

ESOL and literacy teacher has a variety of resources available: e.g.: games, 

realia (real objects), flashcards, videos, images, charts, texts, worksheets etc. 

Jeremy Harmer (Harmer, 2011) provides a comprehensive list of ESOL and 

literacy teaching aids or materials as well as their effectiveness, which was 

adapted for the purposes of this report.  

According to (Hadfield, 2008), course books, grammar workbooks and teachers’ 

resource books can be used as a source of supplementary activities for a 

scheme of work. However as Jacobson states, learners who participate in 

classes that include authentic, or learner-contextualized, materials and 

activities are more likely to say they had started new literacy practices or had 

increased the amount of time spent engaging in literacy activities outside of 

school. (Jacobson, Creating Authentic Materials and Activities for the Adult 

Literacy Classroom). The use of authentic material is therefore a valuable 

source of teaching and learning material. Real objects are tactile and are a 

great memory and comprehension aid. Some learners may however not want to 
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see the real objects or come to contact with them. Some realia may also be very 

difficult to obtain and may not be permanent or reusable. (Harmer, 2001) 

Teachers need to be able to provide materials which are adult, interesting and 

suitable for learners who may have low levels of literacy in English or in other 

languages they use. All materials must be inclusive and accessible. Teachers will 

need to use materials which reflect the diversity of the learners’ culture and 

experience and are not Eurocentric in outlook. Good materials will also be re-

usable and up-to-date. A teacher must also take copyright into consideration.   

A teacher may choose to create own, multi-use adaptable resources. If the 

teacher makes these durable, i.e. by laminating, it will also make the resources 

cost effective.   

According to (Gravells, 2013), resources can be uploaded on VLE (Virtual 

Learning Environment) or emailed to the learners. Gravells states that it will 

also aid sustainability. Most educational institutions use Moodle. Moodle also 

contains resources organised according to the departments and courses.  

 

Hertford Regional College (College, n.d.) 
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Materials stored on VLE must be ‘fit for purpose’. Simply posting a set of notes 

on VLE may not be helpful. According to (Gravells, 2013) all resources must be 

inclusive, promote equality and diversity as well as be grammatically correct. 

Below is a brief review of the range of resources available to promote widening 

participation. Adapted from Jeremy Harmer (Harmer, 2011) and Wilson (Wilson, 

2014) 

Hand-outs and worksheets  

Handouts and worksheets are visual and aid the memory. They are also 

permanent, re-usable and learners can add their own notes. Handouts can 

provide an effective summary of the key points covered during a lesson. 

Worksheets may however not be up-to-date and they also require a 

considerable amount of photocopying.  

Hand-outs should use at least 14 point font, larger in PowerPoint and avoid 

handwriting styles font in order to be accessible for dyslexic learners or those 

with a visual impairment. Hand-outs and print outs should also include some 

white space to allow learners to write their own notes. The use of images 

enhances visual appearance and creates interest. A SMOG test should be 

completed to determine the readability of the text. SMOG test was created by 

Harry McLaughlin in 1969. The SMOG calculator ca be accessed through The 

National Voice for Lifelong Learning (NIACE) website (NIACE, n.d.) 

There is also a number of assistive technologies available for learners with 

additional needs which will be discussed later. 

(Instructional) Video  

An instructional video conveys a spoken instruction with the benefits of 

demonstration. Learners enjoy watching TV or YouTube hence a video may 

provide an engaging alternative to receiving direct instruction from the tutor. A 
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video may also be able to convey messages by showing situations impossible to 

recreate in a class. A video does not however differentiate very well and some 

learners may lack the necessary language skills to understand it.  

Newspapers 

Newspapers can be interesting and motivating which may engage learners. They 

also allow for self-learning and expansion of learners’ knowledge. Newspapers 

are widely available and accessible and can improve learners’ reading, writing and 

language skills. The text can be used for teaching new grammar, either using the 

test-teach-test method or PPP method. (Presentation, Practice, Production). 

(Petty, 2004). Newspapers do however need to be varied regularly otherwise 

they lose impact.  

 

2. Literacy, ESOL and language teaching and learning approaches 

 

A teacher needs to provide suitable learning experiences to enable learners 

acquire knowledge and new concepts. Lessons should be engaging, relevant and 

focus on the main elements of the core curriculum.  

Various teaching approaches may be suitable at different points in the learners’ 

development. Vygotsky (1978) proposed that the act of learning creates the 

zone of proximal development ZPD. (Vygotsky, 1978). Vygotsky (1978) explained 

that ZPD defines learners’ language skills that are not yet fully mastered and 

which the learner is only able to use in the learning environment in cooperation 

with the teacher and peers. The learner will eventually achieve full competence 

in using the newly acquired skills. Another consideration for selecting teaching 

approaches should be Howard Gardener’s seven intelligences, illustrated below. 
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Gardener proposed that we have at least seven intelligences and that there are 

individual differences in their distribution. (Petty, 2014) 

 

Howard Gardener’s seven intelligences (Learning styles, n.d.) 

Taking the above theories into consideration, the teacher may devise activities 

which involve independent work.  Individual work can provide learners with the 

confidence in what they know, the opportunity to work at their own pace and in 

their own learning style. Some learners may also find group or pair work 

distracting and may concentrate better working on a task individually.  

Learners can work alone on an exercise and then self or peer assess (using 

model answers). Petty points out peer tutoring and peer checking involves 

learners helping and teaching each other. (Petty, 2004). Harmer confirms that 

in pair work learners can practise language together. (Harmer, The Practice of 

English Language Teaching, 2001). Another example of pair work is peer 
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explaining of deliberate errors. Pair work can be very enjoyable for the learners 

and may help them become reflective learners. It can also be very empowering 

as learners are both the helper and the helped.  

Sample pair work activities:  

A teacher can write half of language items that can be paired in some way, for 

example opposites (hot / cold etc), collocations (brand / new etc), compounds 

(open- / minded etc), gradable and absolute adjectives (clean / spotless etc), 

phonemic spellings (move / /mu:v/ etc) and so on. 

 

Group work or cooperative learning  

Group work has a social aspect and therefore provides an excellent opportunity 

for teambuilding, interaction, sharing of ideas and information. According to 

William and Burden (1997), quoted in Harmer (2001),  (Harmer, The Practice of 

English Language Teaching, 2001), group work reinforces a sense of belonging. 

According to Harmer (2001), this is something that needs to be fostered by the 

teacher. In group work, learners work together in structured groups toward a 

common goal. Group work can be very motivating, encouraging and confidence 

building as well as engaging. Group work also allows for self-assessment and 

independent learning resulting in learners likely to attain higher level of 

achievement. Group work also allows the Zone of Proximal Development to 

increase. There are however some implications. Tony Wright and Keith Willing, 

quoted in (Harmer, The Practice of English Language Teaching, 2001), describe 

four learner styles within a group. These are  

 Convergers: analytic, independent learners who prefer independent 

learning and individual work  
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 Conformists: learners who prefer prescriptive and pedagogic teaching 

style 

 Concrete learners: these learners enjoy games and group work. They 

prefer a more prescriptive teaching style. 

 Communicative learners: autonomous learners who enjoy social interaction 

and feel comfortable taking risks.  

Group work will therefore require management, supervision and structure. 

Teacher’s feedback must also include both individual and group accountability. 

Sample activities:  

A unit of work is divided into 4 expert areas. Each student on the home team is 

assigned one area. Experts from different teams meet to discuss their expert 

area. Students then return to their home team to take turns teaching their 

expert area. Students must rely on the other members of their team to learn all 

of the required material. 

 

 

 

3. The impact of using technology on learner engagement, motivation and 

success 

 

There are many reported benefits of using technology to support learning. Its 

transformative potential is frequently mentioned in policy documents. The 

Technology Strategy for Further Education, Skills and Regeneration refers to a 

‘vision of further education transformed by the confident use of technology’ 

(BECTA, 2008) The Technology Strategy (BECTA, 2008) suggests that building 
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technology into the curriculum improves engagement, retention and progression, 

accelerates learning and promotes more efficient teaching.  

The educational institution’s vision should have technology embedded at the 

very heart of teaching and learning.   

iPads 

It is hard to believe that iPad was launched just 5 years ago. Today, it is hard to 

imagine a classroom without them. The author has found these to be extremely 

useful. iPads can be used as truly personal devices, owned and controlled by the 

learners. However, the poor internet connection and the blocking of content in 

various institutions can be frustrating. The author was experiencing technical 

difficulties during one of the lessons. This has resulted in deviating from the 

lesson plan and not exposing the learners to the planned learning experiences 

consisting of digital content. The Digital parenting program relies heavily on 

technology and not being able to use it at times can impact on teaching and 

learning.   

Phones  

Practically every learner has a personal, internet enabled device of their own. 

The teacher can embrace the technology that the learners already have and 

feel comfortable with.  

Apps 

The use of new technology has a great impact on learner engagement, motivation 

and success in literacy, ESOL and language teaching and learning. Digital literacy 

and digital skills are essential to modern life success. iPads and apps provide 

unique approaches to meeting the teachers’ and learners’ needs. There is a 

number of very useful apps available, e.g.:  
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 Dragon dictation. Dragon dictation is a voice recognition app that allows 

users to speak and instantly see their transcribed text. Users can save or 

email their transcript. Using this app is up to five times faster than 

typing on the keyboard.  

 Visual creator: this app includes customisable templates which can be 

used as visual aids  

 CourseNotes: a tool for creating, sharing and recording notes 

 Scribd: a digital documents library that allows users to publish, discover 

and discuss original writings and documents in various languages 

 Digital interactive books: these offer great opportunities for literacy 

development  

 Phonics apps: help learners wit phonic awareness 

 Grammar apps: interactive, accessible and fun way of learning grammar 

The use of various apps leads to creativity and innovation in presenting content, 

knowledge and ideas. It helps learners stay on-task during individual work. 

Various interactive and innovative functions of the apps encourage greater 

learner engagement and encourage experimentation.  

 

Below is an illustration of various educational, linked to Bloom’s taxonomy. This 

tool enables teachers to differentiate tasks: 
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(htt31) 
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(htt30) 

It would be helpful if the restrictions for downloading apps were removed and 

the learners or the teacher were able to download them on the iPads provided 

by the educational organisation.  

 

 

Learners also regularly use translation tools on their mobile phones. The use of 

Social networks such as Facebook, Twitter, Tumblr or Pinterest can provide an 

exciting Virtual Learning Environment and encourage wider learner participation.  
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Conclusion 

Resources enhance teaching and learning activates. Resources are a way of 

exposing the learners to language beyond that provided by the teacher, whether 

it is spoken or written. Providing exemplars of a particular spoken or written 

text type can serve as scaffolding for learning. Resources can also be used for 

reflective learning which was also discussed in this report. Learners use 

technology on everyday basis. Teachers can incorporate new resources and 

teaching approaches by taking advantage of new technology. This may establish 

greater connection between the learners’ interests and their education. The use 

of social networking can also provide great learning opportunities in the 

learners’ home or outside of the educational institution. New technology may 

also make implementing differentiated instruction easier.  

 

Word count: 1048 
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