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Assignment 506 Developing, using and organising resources within a 

specialist area.  

Task A 

a.) Explain the purpose or resources in teaching and learning 

b.) Evaluate the effectiveness of specific resources in meeting 

individual learning needs in teaching and learning contexts 

c.) Analyse principles of resource design 

d.) Evaluate sources that inform resource development  

e.) Analyse how theories, principle and models of inclusive curriculum 

design can be used to inform resource development 

f.) Design resources, including emerging technology 

g.) Employ resources 

h.) Analyse ways in which resources can be adapted to enable inclusive 

approach  

Introduction 

This report will discuss resources in language teaching and learning. (ESOL and 

literacy). It will then analyse the effectiveness of specific resources in meeting 

individual learning needs in teaching and learning contexts. The principle of 

resource design as well as the sources that inform resource development are 

evaluated. The author then concludes by analysing ways in which resources can 

be adapted to enable inclusive approach.  

 

Purpose of resources plus needs 

According to Gould&Roffey-Barentsen (Gould, 2014), teaching strategies are 

greatly enhanced through the use of appropriate resources. Resources can be 

used to make understanding easier and aid memory. Armitage states that 

resources should be purposeful and not merely a decoration. (Armitage, 1999).  

A language teacher utilises a variety of resources to aid learners’ 

comprehension and to increase learner engagement. According to Tony 
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Liddicoat, Professor in Applied Linguistics at Research Centre for Languages & 

Cultures, who developed a guide as a part of the Australian national initiative, 

resources can be used as a source of promoting output, as well as input for 

language teaching. The learners output can be used as assessment. Liddicoat’s 

guide can be found on the following, Australian Government’s website 

http://www.tllg.unisa.edu.au/default.html. Resources are a way of exposing the 

learners to language beyond that provided by the teacher, whether it is spoken 

or written. Providing exemplars of a particular spoken or written text type can 

serve as scaffolding for learning. Resources can also be used for reflective 

learning, which will be discussed at a later stage.  

According to (Hadfield, 2008), course books, grammar workbooks and teachers’ 

resource books can be used as a source of supplementary activities for a 

scheme of work. However as Jacobson states, learners who participate in 

classes that include authentic, or learner-contextualized, materials and 

activities are more likely to say they had started new literacy practices or had 

increased the amount of time spent engaging in literacy activities outside of 

school. (Jacobson, Creating Authentic Materials and Activities for the Adult 

Literacy Classroom). The use of authentic material is therefore a valuable 

source of teaching and learning material.  

Teachers need to be able to provide materials which are adult, interesting and 

suitable for learners who may have low levels of literacy in English or in other 

languages they use. All materials must be inclusive and accessible. Teachers will 

need to use materials which reflect the diversity of the learners’ culture and 

experience and are not Eurocentric in outlook.  

Hand-outs should use at least 14 point font, larger in PowerPoint and avoid 

handwriting styles font in order to be accessible for dyslexic learners or those 

with a visual impairment. Hand-outs and print outs should also include some 

http://www.tllg.unisa.edu.au/default.html
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white space to allow learners to write their own notes. The use of images 

enhances visual appearance and creates interest. A SMOG test should be 

completed to determine the readability of the text. SMOG test was created by 

Harry McLaughlin in 1969. The SMOG calculator ca be accessed through The 

National Voice for Lifelong Learning (NIACE) website (NIACE, n.d.) 

There is also a number of assistive technologies available for learners with 

additional needs which will be discussed later.  

Jeremy Harmer provides a comprehensive list of ESOL and literacy teaching 

aids or materials as well as their effectiveness, which was adapted for the 

purposes of this report. The author of this report uses all of the resources 

listed below.  

Hand-outs and worksheets  

Hand-outs and worksheets are visual and aid the memory. They are also 

permanent, re-usable and learners can add their own notes. Hand-outs can 

provide an effective summary of the key points covered during a lesson. 

Worksheets may however not be up-to-date and they also require a 

considerable amount of photocopying.  

(Instructional) Video  

An instructional video conveys a spoken instruction with the benefits of 

demonstration. Learners enjoy watching TV or YouTube hence a video may 

provide an engaging alternative to receiving direct instruction from the tutor. A 

video may also be able to convey messages by showing situations impossible to 

recreate in a class. A video does not however differentiate very well and some 

learners may lack the necessary language skills to understand it.  

Text books 
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Text books are permanent and reusable, as well as visual.  Similarly to 

worksheets, text books may not be effective or up-to-date.   

Newspapers 

Newspapers can be interesting and motivating which may engage learners. They 

also allow for self-learning and expansion of learners’ knowledge. Newspapers 

are widely available and accessible and can improve learners’ reading, writing and 

language skills. The text can be used for teaching new grammar, either using the 

test-teach-test method or PPP method. (Presentation, Practice, Production). 

Newspapers do however need to be varied regularly otherwise they lose impact.  

Realia  

Real objects are tactile and are a great memory and comprehension aid. Some 

learners may however not want to see the real objects or come to contact with 

them. Some realia may also be very difficult to obtain and may not be permanent 

or reusable. (Harmer, 2001) 

The use of ICT and VLE achieved personalising of learning and offered learners 

a greater choice of activities which meet the needs of various learning styles. 

The use of new technology has a great impact on learner engagement, motivation 

and success in literacy, ESOL and language teaching and learning. Digital literacy 

and digital skills are essential to modern life success. iPads and apps provide 

unique approaches to meeting the teachers’ and learners’ needs. 

The use of various apps leads to creativity and innovation in presenting content, 

knowledge and ideas. It helps learners stay on-task during individual work. 

Various interactive functions of the apps encourage greater learner engagement 

and encourage experimentation. 
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Principles of resource design  

This report has analysed the purpose of resources and briefly touched on the 

principles of resource design, such as inclusivity, accessibility and equality and 

diversity principles. It will now go onto discuss appropriateness of resources 

according to the learners’ level and learning style and needs. Below is a figure 

illustrating Flemings’ VARK learning preferences. (Fleming, n.d.) 

 

 

Image source: (htt27) 

 

The use of visual, auditory, reading/writing, kinaesthetic resources, technology 

and activities can be used in ESOL and literacy teaching in a variety of ways in 
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order to accommodate learners with different and multiple learning styles. 

Below is a list of some of the examples.  

 Visual: discussion of video and pictures (speaking); using pictures in 

writing a recipe (writing); use of graphic organiser (reading) 

 Auditory: discussion, clear instructions (speaking); information gap 

listening activities, student talk (listening); reading aloud (reading) 

 Kinaesthetic: expressive speaking, group work (speaking); following 

instructions, freeze-frame a video (listening); read aloud sections of 

dialogue acting body movements/emotions (reading) 

Incorporating the learner’s preferences into the lesson, as well as their own 

background and knowledge, hence embedding equality and diversity, increases 

the learner’s motivation, aids long term memory and contributes to the learner’s 

success.  

Sources that inform resource development  

The author has developed resources for accredited functional skills program as 

well as for a non-accredited Digital parenting course in the community learning. 

The author of this report has used the Adult ESOL core curriculum to provide 

ESOL support within Digital Parenting Context. The Adult ESOL curriculum lists 

the skills in speaking, listening, reading and writing that the learners are 

expected to gain at each level. The skills have a coded curriculum reference. 

Here are some of the codes used in the Scheme of work: 

1) Sc/E3.3b - asking questions to obtain personal or factual information 

2) Sc/E3.3d - asking for descriptions of people, places and things  

3) Ws/E3.1a - Write using complex sentences 

4) Ws/E3.2a - Use basic sentence grammar accurately  
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5) Rw/E3.1a - Recognise and understand relevant specialist key words  

6) Wt/E3.2a - Structure main points of writing in short paragraphs 

It can sometimes be difficult to draw the line between (1) and (2). Having to 

assign codes may add to the overstretched workload of lesson planning for 

trainee or inexperienced teachers. It may also reinforce the belief that 

teaching and learning consists of separate parts merged in a linear. 

Inexperienced teachers may also get the impression that they are ‘not 

supposed’ to teach certain skills at a particular level, because the code was 

assigned elsewhere in the curriculum. On the other hand, the ESOL curriculum 

offers a number of extremely useful activities and teaching methods, including 

for learners with learning difficulties and disabilities.  

Another useful source for resources is the Excellence Gateway, which provides 

effective resources for teaching English as well as examples of best practise.  

There is a number of Government websites providing information regarding 

internet safety and Digital Citizenship to parents, educators and children which 

can be used in devising a Digital Parenting programme, such as: The Child 

Exploitation and Online Protection (CEOP) Centre (Centre, n.d.); The Digizen 

website (Digizen, n.d.) or the CEOP’s ‘Thinkuknow’ website (Thinkuknow, n.d.). 

Another useful website with a number of teaching and learning materials, 

designed specifically for parents is ‘Parenting in the Digital Age.’ (Pitda, n.d.) 

The Adult ESOL core curriculum provides Skills for Life materials for learners 

specifically designed to match the curriculum. However, due to the non-existent 

scope of Digital Parenting textbooks for ESOL learners, the author has found 

herself collecting a variety of materials and adapting them into ESOL context 

as the program went along. The author has also collaborated with her colleagues 

and shared research, materials, worksheets and Power Points.  
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Theories, principles and models of inclusive design which 

inform resource development  

There are numerous definitions of a curriculum. Portelli in 1987 (cited in Marsh 

2009), claims that are more than 120 different definitions of curriculum. 

(Roffey-Barentsen, 2014). According to Smith (2002), cited in (Wilson, 2009), 

curriculum is the course itself, its content, the way the course is delivered, the 

learning environment and the internal and external influences which create ‘the 

learning experience’. The content can be defined as the syllabus, the process of 

teaching as the pedagogy, the product of teaching as assessment and the style 

of delivery as praxis. There is a number of curriculum structures. Jeremy 

Bruner advocated a spiral curriculum in which the topic themes run through the 

learning which gets broader as skills develop. (Wilson, 2009). This allows for 

revisiting the topics and allows for inclusive leaning. The Group tutorials use the 

spiral curriculum. A topic, such as employability is revisited each year in the 

context of the learners’ needs. There is a need to consider the pedagogy as well 

as the product of teaching. This leads us to the three most common models of 

theory and practice: Product, Process and Praxis.  

The product model of curriculum is derived from a behaviourist perspective of 

learning. The focus of the course is on the objectives, the end results or 

‘products’. This could be a qualification or achieving targets as set out in the 

ILP. Ralph Tyler introduced the product model o curriculum in his book Basic 

Principles of Curriculum and Instruction. (Roffey-Barentsen, 2014). This model 

was later adapted and developed into the ‘Training Cycle’, illustrated below.  
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Training Cycle (htt29) 

The process model of curriculum is based on a cognitive view of learning. Bruner 

and Stenhouse were both advocates of the process model. The course is not 

established from behavioural objectives, but rather from a broad aims.  

According to Tyler, (Tyler, 1949) the real purpose of education is the learner 

activity resulting in significant changes in the learners’ pattern of behaviour. 

The teaching activity is of less significance. Neary (2002) and Eisner (1969), 

cited in (Roffey-Barentsen, 2014), both state the objectives should be 

expressive rather than behaviourist. According to Tyler, this means that the 

objectives should be a statement of changes to take place in the students. 

(Tyler, 1949).  

The praxis model puts the commitment to human emancipation at its centre.  

The author had to devise her own course from scratch, without syllabus or 

other external requirements. The author also worked with a mixed ability class. 

In order to organise the course inclusively, the author used a combination of 

teaching modes, i.e. whole-class teaching and Resource Based learning mode 

(RBL). According to (Petty, 2014), mixing modes is an effective way of including 

all learners. Another consideration for creating new resources should be 

Howard Gardener’s seven intelligences, illustrated below. Gardener proposed 

Aims & 

Objectives 

Content and 

methods 



11 
 

that we have at least seven intelligences and that there are individual 

differences in their distribution. (Petty, 2014) 

 

Howard Gardener’s seven intelligences (Learning styles, n.d.) 

 

Due to the mixed levels, he author has find herself devising individual materials 

to suit the learners’ levels. At some points, the learners worked on different 

tasks. However, they were all learning the same topic, i.e.: Digital Parenting.  

All learners worked towards their individual targets in their ILPs. (product and 

praxis model). The author’s employer, Live A Language is a community based 

organisation which aspires to equip Parents and Carers with core skills to create 

opportunity for employment, community cohesion and eradicate child poverty in 

the bigger picture of life. This organisational objective lends itself to the 
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praxis model of curriculum. However, as mentioned previously, an inclusive 

curriculum uses a combination of models.  

An example of using the product model in resource development is to using 

model texts and asking learners to highlight features of the text. Another 

example includes controlled practice of the highlighted features. On the other 

hand, the process approach constitutes generating ideas through brainstorming, 

using graphic organisers or evaluation of the key ideas in a text. A main feature 

of the product model is feedback and peer assessment as well as other 

collaborative teaching and learning methods.  

Devising new resources  

The author consulted the Adult ESOL core curriculum when devising new 

resources. The Adult ESOL curriculum provides Skills for Life materials 

specifically designed to match the curriculum.  These resources are designed 

for adult learners.  

According to Blewit, recent years have seen an increased recognition of the 

importance not only of making ecologically sensible decisions in relation to the 

use of resources, but also of the raising consciousness of sustainability issues 

within the content of the curriculum. (Blewitt, 2004). The author’s program 

relies heavily on emerging technology.  

Technology  

There are many reported benefits of using technology to support learning. Its 

transformative potential is frequently mentioned in policy documents. The 

Technology Strategy for Further Education, Skills and Regeneration refers to a 

‘vision of further education transformed by the confident use of technology’ 

(BECTA, 2008) The Technology Strategy (BECTA, 2008) suggests that building 
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technology into the curriculum improves engagement, retention and progression, 

accelerates learning and promotes more efficient teaching.  

The educational institution’s vision should have technology embedded at the 

very heart of teaching and learning.   

 

 

 

iPads 

It is hard to believe that iPad was launched just 5 years ago. Today, it is hard to 

imagine a classroom without them. The author has found these to be extremely 

useful. iPads can be used as truly personal devices, owned and controlled by the 

learners. However, the poor internet connection and the blocking of content in 

various institutions can be frustrating. The author was experiencing technical 

difficulties during one of the lessons. This has resulted in deviating from the 

lesson plan and not exposing the learners to the planned learning experiences 

consisting of digital content. The Digital parenting program relies heavily on 

technology and not being able to use it at times can impact on teaching and 

learning.   

Phones  

Practically every learner has a personal, internet enabled device of their own. 

The teacher can embrace the technology that the learners already have and 

feel comfortable with.  

Apps 

Apps have many potentials as innovative, rich resources. Below is an illustration 

of various educational, linked to Bloom’s taxonomy.  
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(htt30) 

It would be helpful if the restrictions for downloading apps were removed and 

the learners or the teacher were able to download them on the iPads provided 

by the educational organisation.  

PPT 

New and emerging technology has brought a new and powerful tool for teaching 

– Microsoft PowerPoint. PowerPoint is part of the Microsoft Office suite of 

programs. It enables users to create a series of slides on a computer which may 

then be projected on the IWB. PowerPoint can also be transformed into a 

professional handout by printing.  Other Smart or Promethean board software 
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such as ‘Smart’ or ‘Active Inspire’ can be used for an enhanced learning 

experience.   

Flipped classroom 

Blended learning or a flipped classroom is a term commonly used to reflect 

systematic combination of delivery models that includes face-to-face and online 

learning. It is also sometimes referred to as inverted learning. Less classroom 

time is spent on presenting new material as the learners already had the 

opportunity to get exposed to it.  

There are all sorts of self-directed learning resources that a teacher can make 

use of including videos, podcasts, books, journals, websites, learning packages 

etc. It is useful to think about employing a mix of resource types (text, audio, 

visual) as this will aid accessibility and should be beneficial to all learners. 

(Herreid & Schiller, 2013). Similarly to short activities (max 20 mins), the 

videos or podcasts should not last longer than 15-20 minutes.  

The ways in which resources can be adapted to enable an 

inclusive approach 

As already mentioned, the digital resources could be made more functional and 

reliable which would enable an inclusive approach. Functional technology can 

offer learners a greater variety of extension activities while support could be 

given to weaker learners in a mixed ability class. It would also reduce teacher’s 

workload which would result in more time spent devising outstanding lesson 

plans. According to research and analyses published by the Department of 

Education, poor/unreliable Information and Communication Technology (ICT) 

equipment and lack of software training were cited as reasons for teachers 

finding necessary tasks burdensome. (Education, n.d.). The Department for 
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Education also stated that reducing the teacher’s workload will result in raising 

excellence.  

Teaching materials and other resources provide opportunities to raise and 

discuss issues of equality and diversity as well as offer insight into the lives of 

others.  Positive images of diversity should be promoted in posters, displays, 

materials and resources. The images should challenge stereotypes, mirror 

learners' diverse backgrounds and cultures. Hand-outs should also contain 

appropriate and inclusive language, such as alternating between the use of ‘she’ 

and ‘he’. The names of the characters in the teaching materials should also 

reflect the diversity of the learners’ names. 

Printed materials should be presented in a clear accessible language and format, 

for example: with a sans serif font - with appropriate size 12 font and have a 

strong contrast between text and background. (Rose, n.d.).  

Materials can be made available in alternative formats such as large print or on 

coloured paper. As already mentioned, multimedia resources such as IWB or 

apps can provide alternative methods of sharing and presenting information.   

Making materials available in electronic format (on VLE) is also an inclusive 

approach. In addition to a flipped classroom, electronic material (or apps) can be 

beneficial for learners ESOL learners who may find accessing material in the 

lesson difficult. These may be dyslexic learners or learners who have a 

difficulty processing information due to visual impairments. Other learners who 

could benefit are learners with mental health difficulties causing difficulties 

with memory and concentration.  

Specific resources for disabled learners include hearing loops or British Sign 

Language translators. Subtitles should also available for media videos.  
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Conclusion 

This report discussed resources in language teaching and learning. (ESOL and 

literacy). Teaching can occur without the use of resources. However, using 

resources enhances the learners’ experience as well as aids memory and 

comprehension. All resources must be inclusive. Incorporating the learner’s 

preferences into the lesson, as well as their own background and knowledge 

increases the learner’s motivation, aids long term memory and contributes to 

the learner’s success. Some of the learners’ preferences that could be taken 

into consideration when devising resources is VARK or Gardner’s multiple 

intelligences model. The use of authentic resources also increases learners’ 

engagement. An inclusive curriculum will also inform resource development. 

Mixing models of curriculum is the most effective way of including all learners. 

This report also provides a comprehensive list of ways in which resources can be 

adapted to enable inclusive approach. 
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