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Assignment 503 Wider professional practise and development in education 
and training  

Task C Impact analysis  

Following research, produce a report which analyses the impact of: 

 

a) current educational policies on curriculum and practice in own area of 
specialism 

b) being accountable to stakeholders and external bodies on curriculum design, 
delivery and assessment in own area of specialism 

c) organisational requirements and expectations on curriculum and practice in 
own area of specialism 

Introduction 
This report will analyse the impact of current educational policies on curriculum and 

practice in ESOL and literacy. It will then go onto analyse the impact of accountability 

on quality assurance and evidencing this to the stakeholders. Curriculum design was 

analysed in greater detail in previous chapters. This report places the curriculum 

within the organisational requirements.   

Educational policies and practice  
According to Smith (2002), cited in Wilson, (Wilson, 2014), curriculum is the way the 

course is delivered, the content, the learning environment, the external and internal 

influences and the learning experience. According to Taba in Curzon (2004), cited in 

(Wilson, 2014), a curriculum contains a statement of aims and objective; it indicates 

some selection and organisation of content and includes a programme of evaluation 

of the outcomes. Petty states that many learners’ behavioural problems are in fact 

curriculum problems. (Petty, 2014). The critics of traditional curriculum point out that 

the assessment methods reward intellectual skills and ignore manual or creative 

skills. According to Petty (2014), these problems are beginning to be addressed 

through the development of common or core skills, as well as vocational education.  
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The author’s area of specialism is ESOL and literacy ESOL and Literacy teachers 

are not curriculum developers such. Rather, the Adult ESOL core curriculum and the 

Adult Literacy core curriculum, which is being used in the author’s area of 

specialism, is a nationally developed curriculum as a part of Skills for Life policy.  

The Moser Report (A Fresh Start – improving literacy and numeracy) was published 

in 1999, and found that 20% of adults lacked functional basic skills. (htt23) 

The Government responded by launching the Skills for Life strategy. Skills for Life is 

the national strategy in England for improving adult literacy, language (ESOL) and 

numeracy skills. It was launched in March 2001. (htt22) 

Accountability to stakeholders and its impact on curriculum design, 

delivery and assessment  
There is a number of stakeholders who form a web of accountability around the 

curriculum.  (Sauve, 2000), defines accountability as ‘the ability to account for what 

we have done in a responsible manner; the ability to show concerned observers that 

we have done what we said we were going to do’.  

Demonstrating accountability occurs throughout the curriculum design and delivery 

process. Analysing the impact of accountability to stakeholders involves investigating 

whether the curriculum is relevant to the target audience and whether it is providing 

effective and adequate support to teaching and learning. As we have learnt from 

previous reports, educational organisations must collaborate with stakeholders to 

ensure that the skills and tasks in the curriculum accurately reflect those that 

learners will use in the workplace.  

The learner is at the centre of curriculum design, delivery and assessment. 

According to Sauvé, (Sauve, Voices and visions: An introduction to teaching adult 
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ESL, 2000), accountability is demonstrated to learners when they are provided with 

the results of their initial and diagnostic assessments.  

A teacher must also make sure that the learning aims and objectives are clearly 

communicated to the learners. The learners must also be able to see that learning 

outcomes and goals of the class are connected to their own needs. (Wilson, 2014) 

The assessment criteria must also be transparent and communicated clearly. 

Equally to the learning objectives, assessment must also be connected to the 

learning outcomes of the class and to learners’ own needs and goals. Tracking 

sheets are forms which record progress during a qualification or program. Tracking 

sheets record meeting the qualification criteria, the results of completed 

assignments, summative and formative assessments. According to Wilson, progress 

needs to be recorded and reported not only because it develops learners’ potential, 

but also because the teachers will have to report progress to stakeholders. (Wilson, 

2014) 

According to Petty, (Petty, 2014), transparency and accountability are also 

demonstrated towards learners when they are given the opportunity to devise an ILP 

in the collaboration with the tutor. This will also give learners to discuss or identify 

any potential barriers to learning. Teachers are also accountable to learners by 

taking their input regarding lesson and course evaluation into account. Feedback 

from learners can be used to determine course direction; it can also be used to 

inform the instructional methods or materials.   

Learners are also called upon to be accountable, and as Sauvé (2000) explains, this 

accountability on their part is empowering. As such, learners need to understand 

their own responsibilities in the course, including issues regarding attendance, 
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homework, record keeping, as well as an understanding of their responsibilities in 

the language learning.  

As mentioned previously, Ofsted inspects an organisation and makes a judgement 

taking the learners’ outcomes into consideration.   

 

Organisational requirements and expectations on curriculum and 

practice  
Teachers have opportunities to create a range of learning materials or design 

various ESOL programmes using the Adult Literacy and ESOL curriculum as well as 

the minimum core.  

ESOL and literacy teachers must maintain an inclusive learning environment at all 

times. Teachers must take individual learner needs, such as learning styles, previous 

experiences as well as additional needs into account and use a wide range of 

inclusive teaching and learning strategies. Planning and delivering sessions with 

differentiated outcomes and activities is particularly crucial in mixed ability ESOL 

classes. According to Wilson, lesson plans schemes of work are common practises 

to measuring the quality of teaching, learning and assessment. Synthesising 

information from the above sources enables an organisation to complete a self-

assessment report (SAR). SAR identifies the development needs of individual 

members of staff. These will be addressed in a detailed quality improvement plan 

(QIP) QIP will detail the organisation’s proposed individual staff support and staff 

development through a set of SMART (specific and measurable) targets. 

Organisational Quality improvement processes must be rigorous and focus clearly 

on raising the standards of teaching and learning. Progress towards targets in the 
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QIP must be monitored regularly throughout the year. (Wilson, 2014). According to 

(Barenstsen, 2014), each organisation must also have clear mechanisms in place for 

developing the skills of reflective practice, for example through carrying out peer 

observations, as well as regular events for sharing good practice.  

The learning environment must make the learners feel safe and respected. Equality 

and Diversity must be embedded and celebrated in accordance with the 

organisational policy and the Equality Act (2010) legislation. An organisation is also 

accountable through Safeguarding Vulnerable Groups Acts (2006) and must make 

sure that all employees have clear DBS records.  

Conclusion  
Organisational requirements place responsibility on teachers to evidence their 

planning and the outcomes for learners.  Developing collaborative practises with 

stakeholders across the organisation will have a positive impact on learner 

participation and achievement as well as on the overall quality of the provision.  

Word count 1100 
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