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Assignment 502 Theories, principles and models in education and training  

Task E 

Research and reflective account 

Carry out research into the theories and models of reflection and evaluation 

Write a report in which you 

a) analyse theories and models of reflection and evaluation 

Drawing on this research and your own experience, write a reflective account that 

explains ways in which 

b) theories and models of reflection can be applied to reviewing own practice 

c) theories and models of evaluation can be applied to reviewing own practice 

Introduction 

 

 

 

This report starts by defining the term ‘model’. It then goes on to analyse theories and 

models of reflection and evaluation. Socrates noted that the unexamined life is not 

worth living, it can also be said that a professional teacher will not be able to deliver 

outstanding teaching without effective evaluation and reflection of own practise. The 

author analyses the various models and applies them to teaching practise 

simultaneously. The research was conducted by using quantitative and qualitative 

methods, books, websites and journals.  

 

Theories and models of evaluation 

A model is a three-dimensional representation of a person or thing or of a proposed 

structure, typically on a smaller scale than the original. (Oxford Dictionaries, n.d.) 

Models serve as frames from which to build. They provide structure & organization for 

the planning process. Models can also be described as something that is used as an 

example to follow or imitate. There are many different models of reflection and 
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evaluation. This report will concentrate on Kirpatrick and Sufflebeam’s model of 

evaluation. It will then go onto analyse models of reflection. The models mentioned in 

this report can be applied to recruitment or to a business organisation. This report will 

however apply these models to education and teaching practise.   

Why evaluate? 

Evaluation is the making of a judgement about the amount, number, or value of 

something; assessment. (htt11) It is a way of determining whether an initiative has 

been worthwhile in terms of delivering what was intended and expected.  

Evaluating a teaching and learning programme can determine whether the programme 

should continue and how it can be improved. Evaluations, as well as assessments can 

be summative and formative.  

Kirkpatrick  

Kirkpatrick developed his model of training evaluation in 1959. It is a simple, four level 

model, illustrated in figure 1. Each subsequent level is predicated upon doing 

evaluation at a lower level. A Level 3 will be of minimal use, if a Level 2 evaluation is 

not conducted.  

 

 

 

 

(htt4) Figure 1 KIRKPATRICK’S FOUR LEVELS OF EVALUATION 

 

Level I:    Evaluate Reaction 

Level II:   Evaluate Learning 

Level III:  Evaluate Behaviour 

Level IV:   Evaluate Results 

Fifth level was recently “added” for 

return on investment (“ROI”) but 

this was not in Kirkpatrick’s 

original model 
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Level 1 of this model, Reflection enables the teacher to evaluate the suitability of the 

learning environment. This may include accessibility, Health & Safety considerations 

or the equipment. This can be conducted via a survey or a questionnaire recording the 

learners’ reactions. In the author’s practise, the learners are asked to fill out an 

evaluation at the end of every lesson. This can provide quantitative data for course 

evaluation. (Kirkpatrick, 1998) ESOL learners are asked to keep a learning journal 

which is attached to their ILP. Depending on the learners’ level, they may sometimes 

only be able to evaluate the lesson by drawing a smiley or a sad face.  

Level 1 answers the question: How well did the learners like the learning process? 

Level 2 will evaluate the knowledge and skills transfer; i.e. whether any learning took 

place or whether the learners ‘understood’ the program’s content. This can be done 

using effective, differentiated formative and summative assessments, discussed in 

previous chapters. Assessing learning will however not indicate whether the learners 

enjoyed the programme. (Level 1) (Kirkpatrick, 1998) 

Level 2 answers the question: What did the learners learn? 

Level 3, Transfer, evaluates the changes in the learners’ behaviour. Behaviour can be 

characterised as the transfer of knowledge, skills, and/or attitude to the real world, i.e. 

in the practice for which the learners were preparing for in the learning program. Level 

3 evaluates the learners’ capability to perform the newly learned skills while on the job. 

This can be done through observation or by conducting interviews. (Kirkpatrick, 1998) 

Level 3 answers the question: What changes in job performance resulted from the 

learning process? 

Level 4 will consolidate all of the above considerations and evaluate whether the 

program should continue. It is essentially targets evaluation. The aims, objectives and 

results are examined. (Kirkpatrick, 1998) 

Kirkpatrick’s model identifies a range of dimensions that need to be evaluated in order 

to determine the educational quality of a specific program. It can, however, provide 

limited information about the individual learners.  

Level 4 answers the question: What are the tangible results of the learning process 

in terms of improved quality, increased production, efficiency, etc 
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Stufflebeam  

Stufflebeam’s model is the CIPP model: Context, Input, Process, and Product.  

CIPP focuses on the process and informs the program/curriculum for future 

improvements. (Sufflebeam, 2000) Stufflebeam’s model is illustrated in figure2, below.  

 

(htt5) Figure2 Daniel Stufflebeam’s CIPP evaluation model  

Context answers the following questions: 

 What is the relation of the course to other courses? 

 Is the time adequate? 

 Should courses be integrated or separate? (Sufflebeam, 2000) 

In terms of the teaching and learning cycle, illustrated below, context evaluates 

the effectiveness of the first stage, i.e. identification of needs and setting 

objectives.  
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(htt10) Teaching and learning cycle.  

Input evaluates the following: 

 What are the entering ability, learning skills and motivation of students? 

 What is the students’ existing knowledge? 

 Are the objectives suitable? 

 Does the content match student abilities? 

 What is the theory/practice balance? 

 What resources/equipment are available? 

 How strong are the teaching skills of teachers? 

 How many students/teachers are there? (Sufflebeam, 2000) 

Input can be linked to stage 2 of the Teaching and Learning Cycle, Planning and 

Design. This stage evaluates the effectiveness of resources, teaching methods 

and learning activities.   

Process evaluates the following: 

 What is the workload of students? 

 Are there any problems related to teaching/learning? 

 Is there effective 2-way communication? 

 Is knowledge only transferred to students, or do they use and apply it? 

 Is the teaching and learning process continuously evaluated? 

 Is teaching and learning affected by practical/institutional problems? 

(Sufflebeam, 2000) 

The process element of the CIPP model enables the teacher to maintain record 

of the teaching and learning as it occurs. It can also aid in detecting or predicting 

any barriers to learning.   

Product evaluates the following: 

 Is there one final exam at the end or several during the course? 

 Is there any informal assessment? 

 What is the quality of assessment? 

 What are the students’ knowledge levels after the course? 
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 How was the overall experience for the teachers and for the students? 

(Sufflebeam, 2000) 

The product element of this model is similar to level 4 of Kirkpatrick’s model in 

so far as it measures and interprets attainments.  

Stufflebeam’s model can use a number of evaluation methods: e.g. discussions, 

informal conversation or observation, individual student interviews, evaluation forms, 

observation in class by colleagues, questionnaire or a self-assessment.  

Theories and models of reflection  

How does reflection differ from evaluation? An evaluation looks at original objectives, 

at what was accomplished and how it was accomplished. A reflection allows us to 

analyse our experiences, make changes based on our mistakes, keep doing what is 

successful, and build upon our knowledge. As noted by Tate and Sills, we learn 

through critical reflection by putting ourselves into the experience & exploring personal 

& theoretical knowledge to understand it & view it in different ways. (Tate, 2004) p126. 

Kolb stated (Kolb, 1984) that we should actively set aside part of our working day to 

reflect & analyse. The author continues to overcome practical barriers to reflection 

through effective time management. The author also endeavours to build bridges for 

reflection by seeking out as many opportunities as possible for engaging in reflection, 

e.g. pairs, groups. The author is also required to keep a learning journal as well as to 

evaluate each lesson.  

Gibbs 

Gibbs, (Gibbs, 1988), stresses the need to reflect on experience in a critical and 

constructive way. This will involve justifying professional decisions made by the 

teacher by using appropriate theory.  
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(htt8) Gibbs Reflective Cycle 

 

Kolb 

Stages of Kolb’s (illustrated below) Reflective cycle:  

1. Concrete Experience: The event 

2. Reflective observation: Consider what has happened from a variety of 

perspectives e.g. own feelings, the group’s, an individual student’s view 

3. Abstract conceptualisation: Re-package & process your reflections into a 

theoretical understanding (use theory to analyse the event) 

4. Active Experimentation: Armed with this new understanding, you do it 

again, differently this time. (Kolb, 1984) 

 

 

(htt6) The Kolb model 
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As mentioned previously, the author is required to evaluate each teaching session. 

The author makes links between personal & professional development using both the 

Gibb and Kolb’s model. It is written in first person and records the author’s own 

reaction to the event or experience (similarly as recording the learners’ reaction in the 

first level of Kirkpatrick’s model of evaluation). This record is also kept for the purpose 

of the author’s CPD and records any SMART targets which are set as a result of the 

reflection.   

Donald Shon 

Shon’s ‘Reflection in Action’, illustrated below, is concerned with thinking about 

something whilst engaged in doing it, having a feeling about something & practicing 

according to that feeling. (Schon, 1983). This model celebrates the intuitive & artistic 

approaches that can be brought to uncertain situations. This model may be more 

difficult to implement for a trainee teacher, despite having to ‘think on your feet’.   

 

 

(htt9) Figure Donald Shon’s model of reflection  

 

Reflection enables a teacher to be conscious of his/her potential for bias & 

discrimination as well as challenge & develop the existing professional knowledge that 

she or he may have. Last, but not least, reflection maximises our own opportunities 

for learning. As Albert Einstein noted, insanity is doing the same thing over and over 

again and expecting different results. (htt12) A teacher who does not evaluate his/her 

own practise and does not reflect on it, will continue to repeat the same mistakes. As 

a result, his/her skills will stagnate rather than develop.  
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Conclusion  

This report analysed theories and models of reflection and evaluation. These models 

were then applied to reviewing ESOL teaching practise. The terms reflection and 

evaluation are often used interchangeably. This report however demonstrated that 

they are not the same. Both are an important part of being a professional teacher. 

Using both models will enable the teacher to strive for excellence and answer the 

question: ‘If someone walked into your classroom, what will make them think that they 

are in a presence of an expert?’  
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