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b) The benefits and limitations of communication methods and media 

c) The effectiveness of resources and assessment methods in 

relation to meeting the individual needs of learners 

d) Ways in which minimum core elements can be demonstrated in 

planning, delivering and assessing inclusive teaching and learning 
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Introduction 

 

This report was written as a part of achieving Level 5 Diploma in Education and 

Training (6502) qualification. It provides a personal analysis related to a role 

of ESOL and literacy teacher. The report includes an evaluation of literature 

based research and a reflection on my own delivery. 

 

The effectiveness of teaching and learning and learning approaches in relation 
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to meeting the individual needs of learners 

Literacy and ESOL are two separate, although related specialist areas. ESOL 

and literacy learners’ needs differ. The teacher’s role is, according to 

Tomlinson and Imbeau (Tomlinson, 2010), to continually ask him/herself, 

‘What does this student need at this moment in order to be able to progress 

with this key content, and what do I need to do to make that happen?’ Literacy 

learners use phonology knowledge for spelling, while ESOL learners will also 

use it for correct pronunciation. However, according to the British Council, 

ESOL learner can have the needs of a literacy learner and vice versa. (Council, 

n.d.) A teacher can employ ESOL or literacy teaching methods to 

accommodate an individual learner’s needs. Jeremy Harmer outlines a number 

of methods in his book The practice of English Language Teaching. (Harmer, 

2001) One of the methods is Grammar translation method. This method is 

based on memorizing grammar rules and long lists of vocabulary in the target 

language and by translation to and from the target language. This method 

does not place much emphasis on developing speaking ability. (Harmer, 2001). 

Another method which the author learnt about is the audio-lingual method. 

This method is based on behaviourism and focuses on drilling the correct 

forms of grammar. It is in the direct opposition to communicative language 

teaching. CLT emphasizes interaction over grammar. In terms of teaching 

grammar, the structural approach introduces grammar rules starting from 

basics and gradually building on the learner’s knowledge. (Harmer, 2001). In 

regards to teaching literacy, the author learnt more about the top down 

versus bottom up approach which is discussed in a greater detail in other 

reports. (Harmer, 2001) 

Both ESOL and literacy learners learn about different varieties of English as 

well as the use of language for different purposes but for different reasons. 

According to Michael Swann, it may be useful for an ESOL teacher to 
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familiarize him/herself with the learner’s first language in order to learn 

about possible sources of errors. (Swann, 2001) 

Some of the factors influencing learners’ motivation can be linked to Krashen’s 

affective filter hypothesis and Bloom’s taxonomy. Krashen claims that learners 

with high motivation, self-confidence, a good self-image, and a low level of 

anxiety are better equipped for success in second language acquisition. Low 

motivation, low self-esteem, and anxiety can combine to raise the affective 

filter and form a mental block that prevents learning. (Krashen, 1988). 

According to Maslow, learners have needs for protection and security as well as 

self-actualisation, i.e. personal growth and fulfilment. (1954 & Alan Chapman 

review and other material, n.d.) It is therefore important that a teacher 

creates an atmosphere of mutual trust and respect. According to Wilson, 

different learning styles can also be accommodated through various activities. 

(Wilson, 2014)  

The use of visual, auditory, reading/writing, kinaesthetic resources, technology 

and activities can be used in ESOL and literacy teaching in a variety of ways in 

order to accommodate learners with different and multiple learning styles. Below 

is a list of some of the examples.  

 Visual: discussion of video and pictures (speaking); using pictures in writing 

a recipe (writing); use of graphic organiser (reading) 

 Auditory: discussion, clear instructions (speaking); information gap 

listening activities, student talk (listening); reading aloud (reading) 

 Kinaesthetic: expressive speaking, group work (speaking); following 

instructions, freeze-frame a video (listening); read aloud sections of 

dialogue acting body movements/emotions (reading) 

Incorporating the learner’s preferences into the lesson, as well as their own 

background and knowledge, hence embedding equality and diversity, increases the 
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learner’s motivation, aids long term memory and contributes to the learner’s 

success.  

Another Krashen’s theory of second language acquisition is the Input 

hypothesis. According to this hypothesis, the learner improves and progresses 

when he/she receives second language 'input' that is one step beyond his/her 

current stage of linguistic competence. (Krashen, Second Language Acquisition 

and Second Language Learning. , 1988) This can be achieved through 

differentiation and making the language accessible. Some ESOL learners may 

also be provided with a dictionary or smart phones/iPads with a translation app 

to achieve this.  

 

The benefits and limitations of communication methods and media 

There is a number of communication methods that a literacy specialist can 

employ. John Powell, an American composer stated: ‘communication works for 

those who work at it’. (quotes, n.d.). To be effective, teachers therefore need 

to minimize barriers to communication. When working with Entry level students, 

the most common method of communication is speaking and listening. Other 

methods include non- verbal and written communication. Effective two-way 

communication with learners is a key element of the teaching and learning cycle. 

The message must be clear, accurate, unambiguous and free from bias. 

The mode of communication will therefore depend on the learner’s individual 

needs. According to Petty, part of the tutor’s role is to assess the learning needs 

of each student and negotiate an individual learning plan. (Petty, 2014) A teacher 

can meet learner’s needs in a number of ways. A person with hearing impairment 

will require an Educational interpreter.  

A smile, eye contact or other forms of non-verbal communication can provide 

support and reassurance. It can also be misinterpreted as there are cross 

cultural differences in body language. Some cultures consider avoiding eye 
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contact as a sign of respect for example. 

Written feedback, correspondence and other forms of formal written 

communication provide a good record. A teacher must make sure that the 

language used is accessible as some learners may have low literacy levels. Verbal 

communication: speaking and listening are therefore particularly useful. A 

teacher can use ‘concept checking questions’ to ensure comprehension. It can 

however be more useful to use written communication if the teacher or the 

learner needs a record for future reference. The students can also take 

advantage of the e- learning facilities such as Moodle, although learners may not 

always have immediate access to it. There are many reported benefits of using 

technology to support learning. Its transformative potential is frequently 

mentioned in policy documents. The Technology Strategy for Further Education, 

Skills and Regeneration refers to a ‘vision of further education transformed by 

the confident use of technology’ (BECTA, 2008) The Technology Strategy 

(BECTA, 2008) suggests that building technology into the curriculum improves 

engagement, retention and progression, accelerates learning and promotes more 

efficient teaching. The use of ICT and VLE achieved personalizing of learning 

and offered learners a greater choice of activities which meet the needs of 

various learning styles. The use of new technology has a great impact on learner 

engagement, motivation and success in literacy, ESOL and language teaching and 

learning. Digital literacy and digital skills are essential to modern life success. 

iPads and apps provide unique approaches to meeting the teachers’ and learners’ 

needs. 

The use of various apps leads to creativity and innovation in presenting content, 

knowledge and ideas. It helps learners stay on-task during individual work. 

Various interactive functions of the apps encourage greater learner engagement 

and encourage experimentation. 
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The effectiveness of resources and assessment methods in relation to 

meeting the individual needs of learners 

Resources must be relevant to the learner’s life. A literacy learner will have 

different needs to an ESOL learner who might have only just arrived in Britain. 

Handouts can be very useful for learners. They will however need to be 

differentiated if a learner is dyslexic for example. If a learner has low literacy 

levels or low language skills, handouts must use appropriate language.  

As Wilson noted, the function of an assessment is to help the teacher ‘to know 

when a concept is understood and therefore means you can move on to the next 

topic, or if you need to re-teach a topic’ (Wilson, 2009) page 112. Wilson also 

noted that assessment is an integral component of teaching and lesson plans.’ 

(Wilson, 2009) p 120. An assessment method must match the learner’s language 

proficiency level. Entry level students will not be expected to produce an essay. 

Assessment can be tailored to an individual ESOL learner through error 

correction. Depending on the focus and stage of the lesson, a teacher can 

concentrate on immediate correction of errors in the target language or leave 

correction slot until the end of the freer activity and monitor fluency. When 

correcting a native speaker who is a literacy learner, his/her own variety of 

English must be validated and not dismissed as ‘wrong’ only as unsuitable for the 

particular formal situation. The author employs a variety of tools to ensure and 

check learners’ progress, such as question and answer, developmental feedback, 

observation, peer explaining as well as peer and self-assessment. Differentiated 

teaching and assessment methods, as well as learners’ objectives are recorded 

in individual lesson plans which are evaluated. The author also completes ILP and 

SMART targets for each learner which enables progress monitoring. Formative 

assessments are recorded on a tracking sheet which helps the teacher provide 
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the learner with appropriate support and  predict the outcome of a summative 

assessment.  

 

Ways in which minimum core elements can be demonstrated in planning, 

delivering and assessing inclusive teaching and learning 

A teacher is expected to have a certain level of understanding and knowledge 

in literacy and language, as well as in numeracy and ICT. A teacher must also be 

able to recognize how students’ low levels of literacy, numeracy and ICT skills 

can be a barrier to learning and have a negative impact on their success. That 

is what is meant by meeting the minimum core. In regards to minimum core, 

Gravells (Gravells, 2011) stated: ‘Minimum core specifications contain valuable 

knowledge needed to function in everyday life. These should be embedded 

within your teaching to encourage your learners to apply them to the subject 

they are learning and to the world of work they wish to enter. An effective 

teacher will ensure that minimum core is embedded throughout the teaching 

and learning cycle. 

ESOL and literacy teaching naturally contains all elements of the minimum 

literacy and language core. Language and literacy is the main curriculum. Minimum 

core skills are integrated in the lesson planning. 

An Initial Assessment will provide an indication of individual learners’ minimum 

core level. The assessment outcome can be used to adapt and differentiate 

resources and activities in order to meet the learner’s individual needs. 

A teacher will have opportunities to use modern technology as a resource which 

is how ICT minimum core will be demonstrated. A teacher can prepare a 

PowerPoint presentation or activities using the interactive white board. The use 

of modern technology, a computer, web search, email or CDs will build learners’ 

ICT skills and prepare them for employment. A teacher can use the ‘Access for 
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all’ framework to embed numeracy skills and to make the numeracy core 

curricula accessible. One of the skills that ESOL and literacy learners can 

develop is time management or learning numbers in English. A teacher can also 

embed numeracy skills through instruction: i.e. ‘half of the class will perform 

task A’ Numeracy core elements can also be demonstrated through assessment 

and feedback, reflecting on the Individual Learning Plan and reviewing the 

dates of set smart targets. 

Word count: 1245  
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