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Assignment 417 Inclusive practice  

Task B 

Produce a written account drawing on your experience of teaching, which: 

 

a) summarises your own role and responsibilities relating to inclusive 

practice and explains how it relates to the roles and responsibilities of 

other professionals 

b) identifies points of referral you might use to meet the needs of the 

learner 

c) reviews key features and benefits of inclusive learning environments and 

strategies for effective liaison between professionals involved in inclusive 

practice 

Introduction  

The author of this report will provide a written account summarising her own role 

and responsibilities relating to inclusive practice explains how it relates to the 

roles and responsibilities of other professionals. Points of referral for learners 

who need specialised and specific support are listed.  The author then outlines 

collaborative practices and concludes with a summary of quality management 

procedures  

The role and responsibilities of the tutor relating to inclusive practice 

Inclusion is a process. That is to say, inclusion has to be seen as a never-ending 

search to find better ways of responding to diversity. It is about learning how to 

live with difference, and, learning how to learn from difference. In this way 

differences come to be seen more positively as a stimulus for fostering learning, 

amongst children and adults. (Ainscow,2004) 
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The Tomlinson report of 1996, on integrating students with learning difficulties 

and disabilities, argues that for inclusion to work effectively, it must be seen as 

applying to all learners, not just those with disabilities. (Tomlinson, 1996) 

Tomlinson (1996) defines inclusive learning by asserting that the viewpoint of 

locating the deficit or difficulty with the learner should be avoided. Instead, the 

focus should be on the capacity of the educational institution to understand and 

respond to the individual learners’ requirement.  

For a teacher, this means creating a safe environment and acknowledgment of 

individual needs and aspirations. The tutor’s first step must be Initial and 

Diagnostic assessment. IA and DA will inform an Individual Learning plan (ILP). 

Professional tutors will always strive to be as inclusive in their approaches as they 

possibly can. Once learners’ skills are identified against levels within the national 

standards, the initial assessment is then used to place learners in appropriate 

learning programmes at an appropriate level. 

It is the teachers’ responsibility to differentiate teaching to accommodate 

learners’ needs within reason. An ESOL teacher must use ‘Access for All’ which 

was developed to support teachers using the adult core curriculum in literacy who 

teach learners with learning difficulties or disabilities. A teacher has to address 

learners’ needs in a discreet manner. LLUK also states that a teacher must plan 

and deliver sessions with differentiated outcomes and activities. (LLUK, Inclusive 

learning approaches for literacy, language, numeracy and ICT, 2007). LLUK goes 

onto say that differentiation is particularly crucial for enabling learners with 

literacy, and language needs to achieve. Differentiation is the key to making 

learning accessible. 

Points of referral  

As already mentioned, an ESOL teacher must use ‘Access for All’ which was 

developed to support teachers using the adult core curriculum in literacy who 
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teach learners with learning difficulties or disabilities. It is assumed that any 

learner whose needs cannot reasonably be accommodated within the main 

learning program will be referred for and receive appropriate support.  This 

support will need to be provided by staff with appropriate expertise. A learner 

ca be referred to additional learning support for a variety of reasons. Some of 

the reasons could include financial difficulties or additional learning needs. 

ESOL Access for All states that there will undoubtedly be learners with 

dyslexia in ESOL courses. (Gateway, n.d.) Quite often, these learners will be 

undiagnosed. Access for All goes onto say that in many cases, learners from 

overseas may not have even heard of Dyslexia. They may however recognise that 

they are having more difficulties with reading and writing and learning a new 

language in comparison to their peers. If a teacher suspects Dyslexia, s/he can 

use a screening tool and refer the learner for dyslexia assessments. The 

teacher can then work closely with the specialist to provide the affected 

learner with tailored support. A traffic light system is used at most colleges to 

identify learners at risk of under-performing. Learners identified as ‘Red’ are at 

risk and receive additional individual tutorial support and help where necessary.  

 

 

A teacher must look at what strategies can be implemented to help the learner 

overcome the barrier and thus promote inclusion. 

The type of support provided to each learner is based on a detailed assessment 

of their need. Additional Learning Support (ALS) ensures that all learners’ 

support needs are identified and addressed to enable them to realize their 

potential and gain independence as learners. Some ALS support examples 

include: 
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 Specialist Support Tutors 

 Learning Support Workers 

 Visual and Hearing Impairment Support specialists  

 LSAs (learning support assistants) 

Other points of referral include: 

 Counselor 

 Financial services  

 Charities 

 The Careers Education or Information, Advice and Guidance services 

which can provide learners with help to decide what they will do when 

they finish their course 

Key features and benefits of inclusive learning environments and strategies for 

effective liaison between professionals involved in inclusive practice 

As trainee tutor, the author can benefit greatly from working with experienced 

colleagues. One of the most effective ways of doing this is observing them in 

practice. Lesson observation and carrying out peer observations in collaborative 

ways has a great number of benefits. It allows teachers to gain deeper insights 

into their own teaching methods and practices. It also enables teachers to 

improve their teaching techniques and practices based upon contextual 

feedback.  Networking supports mentoring and facilitates CPD as teachers 

never stop learning. According to Wilson, liaising means to co-operate. (Wilson, 

2014). Wilson goes onto say that working towards the same outcome is vital in 

the management of the educational institution.  

Colleagues enabled the author to identify areas of improvement in setting lesson 

objectives which are SMART. The author also benefited greatly from peer 

observations.  
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The development of literacy skills is embedded in most curriculum areas, with 

additional sessions organised as appropriate. Embedding literacy should be done 

in a meaningful, collaborative way with other professionals. Functional skills are 

embedded in every lesson and some learners may also attend a separate, 

functional skills programme.  An ESOL or literacy teacher will need to liaise with 

other subject teachers in order to develop course relevant material. The 

experience and expertise of teachers from both curriculum areas is essential in 

order to achieve this. Embedded literacy in other subjects as well as 

collaborating with other subject teachers when delivering functional skills 

programme has a number of positive outcomes for the learners. LLUK states 

that embedding literacy can lose the artificial separation language and literacy 

skills from those required for the area of specialism, seeing the one set of skills 

as being intrinsic to and inseparable from the other. (LLUK, Inclusive learning 

approaches for literacy, language, numeracy and ICT, 2007)  

Conclusion 
Benefits of inclusive learning environments include providing the same 

opportunities for all learners regardless of culture, gender, ability, learning 

styles. Inclusive environments highlight the importance of working in 

partnership and encourage learning to take place. This has direct impact on 

learner retention.  Inclusive teaching and learning environments contribute to 

learner satisfaction and pride in achievement that ultimately create a climate 

that encourages learners to stay on the course.  

Carrying out reliable Initial and Diagnostic assessments is the most important 

strategy for liaison between professionals. Initial Analysing the results of 

Initial and Diagnostic Assessments will help decide whether a learner’s English 

skills are appropriate for the level of (vocational) course they wish to study. 

Having a clear picture of each learner’s current level of skills will also provide a 
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useful planning tool in improving them. Other strategies include regular staff 

meetings where learner progress can be discussed. The most important quality 

management procedures is collaborative provision or collaborative practices.  
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